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Preface
Karnataka Jnana Aayoga (Karnataka Knowledge Commission) was constituted in September 2008
under the Chairmanship of renowned space scientist Dr. K.Kasturirangan, who is also a Member of
Planning Commission, Government of India. The mandate of the Commission is to transform
Karnataka into a vibrant knowledge society. To accomplish the stated mandate, the Commission
identified six focus areas, submitted sixty recommendations and commissioned six research studies.
The report presented here Pre-Service Elementary Teacher Education in Karnataka: A Status Study
is the culmination of series of discussions held within the Working Group on Literacy and School
Education (WGLSE) on reforming pre-service and in-service teacher education in the state. Taking
this forward, KJA submitted the recommendation to the Government, in August 2009, for
consideration. Sequel to the submission, several rounds of meetings were held with the Department
of Primary and Secondary Education, Government of Karnataka to draw implementation mechanism.
On the suggestion of the Department of Primary and Secondary Education, a research study to find
out the status of D.Ed. colleges in the state was commissioned with the following terms of reference•
•

•

To document the infrastructure of D.Ed. colleges in Karnataka in terms of physical
resources; academic resources and human resources
To ascertain the level of understanding of teacher educators in terms of their subject
knowledge in mathematics, general sciences, social sciences and languages; pedagogic
knowledge vis-à-vis nail-kali and NCF-2005; and clarity of goals with respect to
knowledge, skills and disposition that are to be imparted to students
To capture classroom practices of teacher educators’ in terms of their planning;
structure of delivery of lessons; interaction with students and use of assessment
techniques.

To understand the status of D.Ed. colleges in the state, a stratified random sampling technique was
used. The sample comprised of 108 D.Ed. colleges, 600 teacher educators and 983 teacher trainees.
Proportional representation of government, aided and unaided colleges was also ensured to make it
representative. The report presents several recommendations to strengthen pre-service elementary
education system of the state. KJA is pleased to present the findings and recommendations for
consideration of the concerned stakeholders.
I thank Dr. Mythili. R., Director of R.V. Educational Consortium and management of Rashtreeya
Sikshana Samithi Trust for carrying out this research study. I am thankful to Secretary and all other
officers of the Department of Primary and Secondary Education, GoK, and DSERT for their kind
support and valuable inputs. My thanks also goes to the Principals, teacher educators and the
teacher trainees who shared their views and opinions. The services of the staff of KJA are fondly
remembered.
I hope the findings of the report would act as inputs to policies aimed at enhancing the quality of
teacher education in the state.
30th August, 2011

Prof. M.K. Sridhar, Ph.D.,
Member Secretary & Executive Director
Karnataka Jnana Aayoga
Government of Karnataka.
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Executive Summary
Research focusing exclusively in the area of pre-service elementary education is very
sparse. Even such research as there are, have not contributed towards formation of
policies or even planning in the sector. In this context, the Karnataka Knowledge
Commission entrusted RV Educational Consortium with the task of conducting an
in-depth study of status of D.Ed colleges across Karnataka.
The objectives of the present study are:
1. To document the infrastructure of D.Ed colleges in Karnataka in terms of1.1 Physical resources
1.2 Academic resources
1.3 Human resources
2. To ascertain the level of understanding of teacher educators in terms of their2.1 Subject knowledge in Mathematics, Science & Social Science
2.2 Pedagogical knowledge vis-à-vis Nali Kali, & NCF, 2005
2.3 Clarity of goals with respect to knowledge, skills & dispositions that they have
to impart to their students
3. To capture classroom practices in terms of teacher educators’3.1 Planning
3.2 Structure of delivery
3.3 Interaction with students
3.4 Use of assessment techniques
Being conceived primarily to analyse the prevailing situation of D.Ed colleges in
Karnataka, a participative survey method was adopted. D.Ed Colleges from the four
educational divisions were selected, based on the proportion of colleges in each
division. A stratified random sampling technique was used to ensure proportional
representation of Government, Aided and Unaided colleges. The sample comprised of
108 D.Ed colleges, 600 teacher educators and 983 students teachers. The study used
both quantitative and qualitative data which were captured through a set of seven data
forms.
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The study’s major findings are:
•

20 colleges among the sample chosen had closed down

•

Colleges studied have adequate infrastructure

•

65% of student teachers enrolled are girls

•

A majority of student teachers (41.7%) in the D.Ed colleges belong to the ‘OBC’
category. Next come student teachers from Scheduled Caste forming 26.4% of
the sample

•

Overwhelming 71.4% of student teachers come from families whose combined
annual income is between Rs.6,000-Rs.12,000/-

•

78% of student teachers are from arts stream

•

A majority of teacher educators (63.5%) are male

•

The average age of all the teacher educators is 37.4 years

•

Very few teacher educators (15%) have experience of teaching in primary
schools

•

Teacher educators in our sample have attended an average of 2.5 training
programmes in their entire career

•

Teacher educators performed rather poorly in an assessment to gauge their
readiness for implementing reforms in school education mooted by NCF, 2005

•

Physical environment of all the classrooms in D.Ed colleges were conducive for
lecturing

•

In all 147 D.Ed classrooms observed, lectures were predominant

•

All student teachers complained about excessive written work

•

Teacher educators find the curriculum to be too heavy for two years

•

Many teacher educators complained of shortage of time for content enrichment

iii
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Chapter 1
Introduction
1.1 Policy perspectives
A teacher has traditionally occupied an exalted status in Indian society. But teacher
education lacks professional rigour despite professional development of teachers
having been addressed by almost all education committees and commissions in the
past five decades.
The Kothari Commission (1964-66) called for professionalisation of teacher education.
It had recommended positing teacher education within “the academic life of
universities” as well as “school life and educational developments”. The Commission
had also recommended the introduction of integrated courses with a comprehensive
internship programme.
The first meeting of the Committee on Elementary Teacher Education (1975) under
the chairmanship of Malcom Adiseshiah recommended special course for elementary
teacher education leading to B.Ed/M.Ed Degrees.
The National Commission on Teachers (Chattopadhyaya Committee Report, 1983-85)
recommended a five year integrated programme for elementary pre-service teacher
education, after class 12. It suggested general and professional education be pursued
simultaneously.
The National Policy of Education (1986) called for the overhaul of teacher education.
While reiterating the concerns of earlier committees, the policy emphasised planning
for teacher education programmes as a continuous process, with its pre-service and
in-service components being inseparable.
Based on the NPE’s recommendations, the centrally sponsored scheme of Teacher
Education was launched in 1987-88 to establish DIET’s and upgrade CTE’s and
IASE’s.
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The NPE preview committee (Acharya Ramamurti committee, 1990) recommended
that students for teacher education programmes should be selected on the basis on
stringent aptitude and attainment. It recommended a competence based training
programme integrating theory and practice. The Committee also recommended the
adaptation of an internship model for teacher training.
The National advisory Committee on Learning without Burden (Yash Pal Committee,
1993) noted that “inadequate programme of teacher preparation leads to
unsatisfactory quality of learning in schools”. The Committee recommended
derecognition of B.Ed courses by correspondence as it would dilute the rigour required
of professional course. The committee emphasised that student teachers need “to
acquire the ability for self-learning and independent thinking”.
These recommendations have not translated into practice. As the National Focus
Group on Teacher Education for Curriculum Review points out, “Teacher Education
programmes continue to train teachers to adjust to the needs of an education system
in which education is seen as the transmission of information and learning reproduced
from textbooks”(NCERT, 2006). This report bemoans the fact that the real needs of
school teachers are not being addressed. It recommended the setting up of process
model for teacher education. The Group also suggested setting up “high level
consultative arrangements between NCERT and NCTE” to align teacher education
with school curriculum design.
Subsequently, the National curriculum Framework for Teacher Education (NCFTE,
2009) was drafted. Among other things, the framework commits to initiating a nation
wide dialogue with the university system to bring all teacher education programme
under the ambit of universities, as suggested by the Kothari Commission. NCFTE
recommends starting a four year integrated programme of elementary teacher
education in select universities, IASE’s and DIET’s. It also recommends “a study to
assess entry qualification of candidates for pre-service programmes in elementary
education to design state specific strategies”.
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In its recommendations on school education, the National Knowledge Commission
(2008) has pointed out that the dignity of school teaching as a profession must be
restored while calling accountability of school teachers through transparent systems.
The Commission taking cognizance of inadequate training of school teachers suggests
improving and regulating pre-service training. The Commission is of the view that
teacher training should not be planned with a finite time frame but as a process and
within a context that cultivates an attitude of life long learning. The Commission
suggests setting up of a mechanism for feed back and interaction between practicing
teachers and training colleges.

1.2 Pre-Service Elementary Education in Karnataka
An overview of Pre-service Primary Teacher Education in Karnataka
(Excerpts taken from the State Perspective Plan for Teacher Education, DSERT, 2004)

Karnataka has a long history of providing pre service teacher education. The first
training institution in the state was set up in Dharwad way back in 1857. Before the
reorganization of the states in 1956, several institutions were offering Teacher
Certificate Lower (TCL) for candidates with class 8 qualification and Teacher
Certificate Higher (TCH) for those with SSLC qualification. These courses were of
varying duration, ranging from six months to one year.

It was only in 1987-88 that

PUC qualification was made mandatory for admission to TCH course, throughout the
state.
In 1966, the curriculum for TCH was revised and simultaneously, the duration of the
course was increased to 2 years.
The late 1960s and 1970s saw a sudden spurt in the number of teacher training
institutions in Karnataka.

This can be attributed to the impetus given to teacher

training by the Kothari Commission. The figure below shows the growth of elementary
teacher training institutions in Karnataka, over the past century.
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Graph 1.1 : Decadal growth of TCH Institutions (D.Ed colleges) in Karnataka

The next driving force for strengthening teacher education programme was the
National Policy on Education, NPE (1992). With concerns for education for all, the
demand for primary school teachers far exceeded the supply.

This led to

mushrooming of substandard training institutions, across the country. This was one of
the factors that accounted for the NPE to moot the establishment of District Institutes
of Education and Training (DIETs). Thereby, Karnataka upgraded 20 TTIs into DIETs,
which are now nodal centres for both pre service and in service teacher education at
the elementary level. In 2004, Karnataka sought and was granted permission from the
Government of India to set up 7 new DIETs.
All the teacher training institutions fall under the ambit of the National Council for
Teacher Education (NCTE), since it was conferred statutory status in 1993.

The

NCTE is the statutory authority for granting recognition and fixing intake. However, the
Department of State Educational Research and Training (DSERT) co-ordinates all the
academic and administrative activities of the institutions including private unaided
ones.
The nomenclature of TCH has been changed to Diploma in Education (D.Ed) from the
academic year 2002-03.

The curriculum was revised in the same year and the

duration of the course was increased by six months to provide for internship to
students. However, after severe opposition from students, it was reverted back to 2
years which now includes three months of internship.
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The subjects prescribed for the two years are as follows:
First Year

Second Year

Edn 1 Conceptual Bases of Education

Edn 1 Educational Management and
School Organisation

Edn 2 Psychology in modern education

Edn 2 Trends in Modern Education

Edn 3 Curriculum Transaction

Edn 3 Content based methodology I

Edn 4 Content based Methodology

Edn 4 Content based methodology II

– First Language
Edn 5 Practicum I

Edn 5 Practicum I

Edn 6 Practicum II

Edn 6: Practicum II

Edn 7 Health and Physical Education

Edn 7 Health & Physical Education

Edn 8 Work Education

Edn 8 Work Education

Edn 9 Content Enrichment

Edn 9 Action Research

Edn10 Aesthetic and Service
Education

Edn10 Aesthetic and Service
Education

Edn 11 Computer Education

Edn 11 Computer Education
Edn 12 Internship

Admission to the course is through a centralized Admission Cell. A merit cum roster
system is followed, with a reservation of 50% for women candidates in each category.
Private unaided colleges can fill 50% of seats under management quota, while aided
colleges are permitted 25%. The examination of the D.Ed course throughout the state
is conducted by the Karnataka Secondary Education Examination Board.
The following figure gives the distribution of D.Ed colleges across the districts of
Karnataka.
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Fig1: Distribution of D.Ed colleges in Karnataka
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As can be seen, the distribution is non-uniform with the largest number of new
colleges in Bangalore, followed by Kolar. The increase in the number of colleges from
2000 to 2010 has been phenomenal in all districts.
There is also preponderance of unaided colleges as the following graph shows.
Graph 1.2: Percentage of Government, Aided and Unaided D.Ed colleges
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The presence of such a large number of private, unaided colleges in the sector
indicates that the nature and kind of interventions required are very different from that
of in-service teacher education.
The details of students who apply for admission to D.Ed colleges and the number of
students actively enrolled in colleges are given below.
Table 1.1: Details of D.Ed college seats and admission
Year

Total No.of No.of seats sanctioned
Candidates
Govt
Private Total
Applied

No.of Seats filled
Govt

Private Total

No.of teachers
appointed
in
Govt. Schools

2008-2009

36417

3270

25927

29197 3100

15914

19014

Nil

2009-2010

33338

3370

25112

28482 3142

14148

17290

4864

7

1.3 Related Literature
Research in the pre-service sector is very scant.
Two nation-wide studies relevant to the present research are briefly excerpted in this
section. Professor C. Seshadri in his paper Primary Teacher Education in the EFA
Decade (2000) gives an overview of teacher training programme, both pre-service and
in-service, across the country.
This review paper points out that initial teacher education remains an isolated activity.
Since pre-service elementary programme awards a diploma, it lacks visibility in
national discourses on elementary education. The paper calls for organising
pre-service elementary teacher education as “a mission and a programme of action
with clearly spelt out tasks and objectives” and involvement and participation of all
stakeholders in curriculum planning (Seshadri, 2000).
A Comprehensive Evaluation of the Centrally Sponsored Scheme on restructuring and
recognising of Teacher Education (NCERT, 2009) reports that most CTEs and IASEs
have not adequately fulfilled their added responsibility in the areas of capacity building
of teachers and teacher educators; developing learning resources, and research and
innovation.
As to the DIETs, only two of their seven wings: Pre-service Teacher Education and
In-service Field Interaction, are functional.
Also, the three institutions, are functioning independently of each other although the
scheme had envisaged a synergy among DIETs, CTEs and IASEs. This report again
points out that teacher education programmes are ineffective in making teachers and
teacher educators sensitive to emergent context specific requirements and
techno-pedagogic skills. The report cites a lack of clear and comprehensive policy as
one of the reasons for poor capacity building of teacher educators.
The situation in Karnataka is no different.

There is very little literature pertaining

exclusively to pre-service elementary teacher education.
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The Task Force on Education in its report on Quality Improvement in Elementary
Education (2001) had made the following recommendations, among several others to
improve the quality of Teacher Education:

• Careful selection of faculty of DIETs based on aptitude and academic
competence

• Compulsory teaching programme for DIET faculty in elementary schools
for one or two weeks every year

• Separation of PSTE wing of DIETs and setting them up as TTIs
• Introduction of B.Ed in elementary education
• Relieving DSERT of the administration of TTIs to enable it to focus on
quality improvement.
The Government of Karnataka had commissioned sub-sector studies in education,
teacher education being one of them.

This report has pointed out the following

inadequacies (T.K. Jayalakshmi, 2002):
•

Duration of Teacher Education at primary level is insufficient to develop certain
skills and content knowledge among trainees

•

The standard of both lecturers and students in the pre-requisite content
knowledge is very poor

•

Teacher education curriculum is loaded with theory as well as a number of
assignments

•

Teacher Educators of all TTIs are not involved in the special programmes like
DPEP, IED and are deprived of good experiences there from.

•

No organized academic supervision of the TTIs, especially unaided colleges
has resulted in poor quality

Subsequently, the State Perspective Plan for Teacher Education (2004) has noted that
a spurt of quantitative expansion has resulted in “major concerns regarding the quality
of education.” This document also noted the following “quality concerns”:
•

Inadequacy of resources
9

•

Progressively decreasing number of students of science enrolling for both D.Ed
and B.Ed course

The State Perspective Plan has suggested giving ‘due importance” to content
enrichment of primary school teachers. It has also recommended that: “It is desirable
to review the D.Ed curriculum and introduce necessary modifications, changes to
make it more responsive to the needs of the primary school system in the state.”
As a follow-up of this recommendation, the Regional Institute of Education (RIE),
Mysore was entrusted with the responsibility of reviewing the state D.Ed curriculum.
RIE took up a ‘rational review’ of the curriculum, without undertaking a field study and
has submitted its report to the Government of Karnataka in 2007.
In a pilot study with a small, select sample of D.Ed colleges in Karnataka to identify
their current status we found that even in colleges with good physical infrastructure
class room practices were didactic and uninspiring. The study also found that teacher
educators, especially in unaided colleges have had either no or utmost one or two inservice training (Mythili, R. 2008). The present study builds on this pilot study.
A Comprehensive Study of the Progress of Education in Karnataka (Jagannatha Rao,
2009) has identified lacunae in the D.Ed curriculum. He points out that the D.Ed
curriculum is a replica of the B.Ed curriculum. He also feels Western Philosophies and
Sociological theories are given more prominence at the expense of Indian
experiments. He faults the curriculum for “totally dispensing with, or at best,
condensing and limiting to one paper” the various philosophies and theories of
education. Instead the D.Ed curriculum should include important reports; contributions
of NGOs; comparison between Karnataka and other states; and the various
intervention programmes taken up in Karnataka.

The author also points out that

teacher educators are not given in-service training programmes. He notes that D.Ed
college lecturers have B.Ed/M.Ed qualification with experience in secondary
education. This has led to a situation where teachers’ needs at the primary level are
not catered to in D.Ed. Finally, the author brings to fore the lack of sufficient resource
books and materials for both students and educators.
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Azim Premji Foundation had taken up a quantitative study to understand D.Ed
colleges (Rishikesh, 2009). The study found that 12% of D.Ed colleges have closed,
less than 5 years of their being set-up. A further 14% are on the verge of closing
down. While resources like library and computers are available in all colleges their
usage is poor. The study also found that the proportion of male teacher educators is
high while 60% of the students enrolled in D.Ed colleges are girls.
A symposium on pre-service Education at the Elementary level was organised by
Karnataka Education Network (KEN)*.The symposium was able to suggest definite
action points:
•

Offering integrated 4 year programme

•

Providing adequate opportunities for student teachers to reflect and internalize
the course content

•

Making capacity enhancement programmes mandatory for teacher educators

•

Initiating forums for teacher educators

•

Offering fellowships for teacher educators

•

Cultivating stronger relationships among the different government structures for
implementing and monitoring elementary schools; in service teacher education;
and the pre service sector

•

Establishing resource centres in D.Ed colleges

•

Creating profiles of students entering D.Ed colleges

•

Strengthening mentoring of student teachers by school teachers

Gaps in Research
Pre-Service Teacher Education sector has traditionally occupied a low status, within
the education system (NCTE, 1998). This is reflected in a virtual absence of research
in the field. To help build a robust knowledge base in teacher education, both long
term and short term research is needed in the sector primarily, relating to:
* KEN is a synergetic relationship among six organisations and has been working extensively in the D.Ed sector over the last two
years
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•

Understanding the content, context and processes of D.Ed programmes

•

Evolving and trying out quality indicators for monitoring teacher education
programmes

•

Identifying linkages between pre-service and in-service teacher education to
help posit both in a continuum

•

Studying specific aspects of professional development that creates a significant
effect on teachers’ practices

•

Investigating empirically the relation among teacher education colleges and
practicing schools

•

Systematically studying teacher education programmes of all types in the state
(Nursery Training, D.Ed, B.Ed, RIE, Mysore etc.,) to help develop co-ordination
among different institutions and agencies

•

Documenting innovations in teacher education

1.4 Need for the Present study
As seen in the previous section, research focusing exclusively in the area of
pre-service elementary education is very sparse. Even such research as there are,
have not contributed towards formation of policies or even planning in the sector. One
of the objectives of Karnataka Knowledge Commission is to facilitate informed policy
decisions and its implementation through systematic research. In this context, the
Commission entrusted RV Educational Consortium with the task of conducting an
in-depth study of a representative sample of D.Ed colleges across Karnataka.
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1.5 Objectives of the study
The objectives of the present study are to:
1. To document the infrastructure of D.Ed colleges in Karnataka in terms of1.1 Physical resources
1.2 Academic resources
1.3 Human resources
2. To ascertain the level of understanding of teacher educators in terms of their2.1 Subject knowledge in Mathematics, Science & Social Science
2.2 Pedagogical knowledge vis-à-vis Nali Kali, & NCF, 2005
2.3 Clarity of goals with respect to knowledge, skills & dispositions that they have
to impart to their students
3. To capture classroom practices in terms of teacher educators’3.1 Planning
3.2 Structure of delivery
3.3 Interaction with students
3.4 Use of assessment techniques

1.6 Limitations of the study
The study does not include curriculum analysis. Only the respondents’ perceptions
have been captured.

Practice teaching and Internship are likewise not studied in

detail, beyond ascertaining student teachers’ perceptions. Curriculum and practicum
are important components of D.Ed programme. However, it was beyond the purview
of the present study to include them.
1.7 Methodology
This study is designed as a survey to identify the current status of select D.Ed
colleges.
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By status we mean:
 The basic infrastructure of the D.Ed colleges, in terms of physical, Academic
and Human Resources.
 Socio-economic and academic background of teacher educators and student
teachers.
 Level of understanding of teacher educators in terms of their subject
knowledge, pedagogical knowledge and clarity of goals.
 Classroom practices followed in these colleges
Being conceived primarily to analyse the prevailing situation of D.Ed colleges in
Karnataka, a participative survey method was adopted. Hence, apart from collecting
information through a schedule, the study involved classroom observation, extensive
focused group discussions and interviews.
Sample
D.Ed Colleges from the four educational divisions were selected, based on the
proportion of colleges in each division.
A

stratified

random

sampling

technique

was

used

to

representation of Government, Aided and Unaided colleges.

ensure

proportional

Care has also been

taken to have adequate representation of rural and urban colleges.

The sample

covers 10.8% of D.Ed colleges in Karnataka.
Table 1.2: Sample size
Type of college

Population

Sample

% of Total

Government

37

7

18.9

Aided

40

11

27.5

Unaided

925

90

9.7

Total

1002

108

10.8
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The following table gives the number of respondents of the study.
No. of colleges
No. of teacher educators

108
600

No. of student teachers (second year) 983
Tools
A set of seven instruments were prepared after extensive discussions with an
experienced researcher in the field. The tool had been piloted in an earlier study
(Mythili.R, 2008). An additional questionnaire to test the level of understanding of
teacher educators vis-à-vis their subject knowledge, pedagogic knowledge and clarity
of goals with respect to knowledge, skills and dispositions teacher educators have to
impart to student teachers had been prepared for the present study. These set of
questionnaires were piloted with 14 teacher educators.

Based on their responses, a

few questions that seemed ambiguous to the teacher educators were altered.
The tool is appended to this report.
A brief description of each form is given below.
Instrument 1 sought to collect general information about colleges, in terms of basic
infrastructure, profile of student teachers and teacher educators; general requirements
and activities of the college.
Instrument 2 had guidelines for classroom observation. The guidelines were prepared
on the basis of two broad indicators to capture effective classroom practice, namely:
•

Use of interactive and participatory approach

•

Promotion of reflective thinking and practice both individually and in groups

Instrument 3 captured written data from student teachers. Apart from brief background
information, this questionnaire also elicited student teachers’ perception of the D.Ed
programme.

15

Instrument 4 comprised of questionnaires for teacher educators that included among
other things, questionnaire to test their understanding of subjects and pedagogy.
Instrument 5 comprised of leading questions to facilitate focused group discussions
among student teachers. It attempted to capture their preparedness to enter teaching
profession, in addition to ascertaining their needs.
Instrument 6 had leading questions for teacher educators’ interview. These questions
were meant to capture the gaps that they perceive in the D.Ed programme and the
nature of academic support they receive.
Instrument 7 was meant to provide broad guidelines for holding discussions with
Department officials and individuals involved with the state D.Ed curriculum revision in
2002.
Data Collection
A team of 17 field researchers were involved in data collection. The team was a mix of
largely experienced and a few novice researchers. All of them had teaching
background. The researchers were oriented to the study and the tool extensively
discussed with them. The novice researchers were given hands on training. An
experienced researcher was made in-charge of data collection in each division. They
had attended to problems on field if any, within their division.
After completion of data collection a meeting was arranged with the researchers to
collate their experiences.

Data Analysis
Both quantitative and qualitative data were collected for the study. Quantitative data
analysis was done using Spread Sheet. Analysis of data pertaining to profiles of
colleges, student teachers and teacher educators; and knowledge base of teacher
educators are presented in the form of frequencies. All data are analysed separately in
terms of Divisions and Types of College, i.e., Government, Aided and Unaided. Data
related to classroom practices were analysed both quantitatively and qualitatively,
based on field researchers’ observations.
16

A scoring rubric was evolved to capture these data, in consultation with experts.
Perceptions of stakeholders were captured through written questionnaires and FGDs.
A content analysis of the questionnaires and the salient points raised by them in FGDs
were undertaken to identify common patterns in responses.

1.8 Report Structure
The next chapter provides an overview of the infrastructure availability in D.Ed
colleges along with basic profile of student teachers and teacher educators.
Chapter 3 gives the scores of teacher educators in the different assessments to test
their subject knowledge and pedagogical knowledge. Teacher educators were also
tested as to how clear they are about the knowledge, skills and dispositions they are
expected to impart to their students.
The following chapter captures the classroom practices of D.Ed colleges and reports
the observations of researchers.
Chapter 5 reports the perceptions of major stakeholders, as gleaned from interviews
and focus group discussions.
The concluding chapter gives a summary of findings along with a list of suggestions,
stemming from the study.
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Chapter 2
Profiles
Documentation of the infrastructure of D.Ed colleges in terms of their Physical,
Academic and Human resources, was done on the basis of an information schedule
and written questionnaires. These data are presented here.
2.1 Colleges
Among the sample chosen, we found that 20 colleges had closed. Two more are on
the verge of closing, functioning this academic year with only second year students,
and with no new admissions for first year. Needless to say, they are all unaided.
Although some of these colleges have stopped functioning nearly two year ago, the
Department has not updated this information in its latest list of colleges.
Subsequently additional colleges were randomly chosen in these districts, to ensure
adequate proportion of Government, Aided and Unaided colleges.
Table 2.1: Proportion of Government, Aided and Unaided colleges in population
and Sample
Division

Population

Sample Chosen

Govt.

Aided

Unaided

Total

Govt.

Aided

Un-aided

Total

% of
Total

Bangalore

10

16

413

439

4

7

34

45

10.3

Belgaum

7

14

220

241

1

2

22

25

10.4

Gulbarga

9

1

174

184

1

0

20

21

11.4

Mysore

11

9

118

138

1

2

14

17

12.3

Total

37

40

925

1002

7

11

90

108

10.8*

As can be seen from the table our sample is fairly representative of the population.
Availability of basic infrastructure was ascertained during field visits. NCTE norms
were kept in mind during data collection. (The norms are appended to this report, vide
Appendix 3).
* A sample comprising 10% of the population is the standard norm in Educational Research
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A majority of the colleges have their own building as can be seen in the following
graph.
Graph 2.1: Infrastructure availability in colleges

Barring a few unaided colleges all the rest possess their own building.
A separate room for Principal staff is there in 93.8% of colleges. The trends across
divisions are not very different.
Graph 2.2: Division wise Infrastructure availability in colleges
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There appears to be no dearth for academic resources in colleges either as Graphs
2.3 and 2.4 show.
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Graph 2.3: % of colleges having library and computers

Graph 2.4: Division wise data on availability of basic academic resources
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Although library and computers are available in a majority of colleges, their usage is
grossly inadequate as gleaned from our interviews with students. Computer classes
are taught as theory lessons. Barely in 8% of colleges have students regularly had
practical classes. This is primarily due to lack of computer instructors. Likewise,
despite 87.8% of colleges having internet facility, none of the students or lecturers,
except in DIETs has used the facility in college.
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An unaided college in a small village 40 km from Hassan, has a sprawling campus. It is well
maintained and has spacious classroom with comfortable furniture. There is a huge assembly
hall, a well endowed library, a computer lab with 30 computers and a very well equipped
science lab. The science lab has never been used and second year students said they have
operated the computers only twice so far. Students use the library more frequently, especially
for writing assignments.

As to human resources, NCTE mandates five lecturers and one Principal for a
combined strength of 100 or less, for D.Ed colleges. For additional intake in multiples
of 50 students, three full time lecturers are required. This requirement is fulfilled in
85% of colleges.
All lecturers and Principals have the required qualification stipulated by NCTE.
Table 2.2: Academic and Professional Qualification of Principals of D.Ed colleges

Qualification

No.of Principals

BA/B.Sc + M.Ed

1

BA/B.Sc + M.Phil (Edu)

2

MA/M.Sc + M.Ed

74

MA/M.Sc + M.Phil (Edu)
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A more detailed profile of the lecturers is given in the section 2.3.

2.2 Student Teachers
It is imperative to understand the profile of students that a course attracts. Curriculum
and its effective delivery hinges on this understanding. The sample for these data
comprises of 10,279 students enrolled in the 108 colleges we studied. Girls form the
bulwark of student teachers across all D.Ed colleges. More than three-fifths of student
teachers enrolled are girls.
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Graph 2.5: Percentage of girls and boys in Government, Aided and Unaided colleges

Graph 2.6: Percentage of girls and boys across the four divisions
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Most students enrolled in D.Ed colleges fall in the age group of 19-20 years, as
expected.
Category-wise student teachers’ details enrolled in the sampled colleges are given
below.
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Table 2.3: % of student teachers belonging to different categories in Government, Aided and
Unaided colleges

Category

SC

ST

OBC

Others

Minorities

Special
needs

Government

14.4

5.1

52.4

12.1

15.3

0.7

Aided

19.2

6.8

40.8

26.7

5.9

0.6

Unaided

28.8

8.1

40.7

17.6

4.5

0.3

Table 2.4: % of student teachers belonging to different categories across the four divisions

Educational
Division

SC

Bangalore

25.1

Special
OBC
Others Minorities Needs
8.5
11
38.2
17.0

Belgaum

17.3

5.5

63.3

12.4

0.9

0.6

Gulbarga

31.1

6.6

31.6

28.0

2.1

0.5

Mysore

37.2

9.8

27.9

20.8

4.1

0.3

ST

0

A majority of student teachers (41.7%) in the D.Ed colleges belong to the ‘OBC’
category. Next come students from Scheduled Caste forming 26.4% of the sample.
Four out of every thousand is a student with a special need, in our sample. Almost all
of them are polio afflicted.
Graph 2.7: Category-wise student teachers’ details
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As to students’ economic background an overwhelming 71.4% of students come from
families whose combined annual income is between Rs.6,000-Rs.12,000/-. This trend
is true across colleges and throughout the state.
Graph 2.8: Annual Family Income of student teachers in Unaided, Aided and
Government Colleges

A recurrent complaint of students in all colleges we visited is about the considerable money.
They have to spend to prepare TLMs during teaching practice. Most of them said they could
ill-afford this.

A majority of the student teachers are from Arts stream as is seen in the following
graph.
Graph 2.9: Subject of study in PUC of student teachers in Government, Aided
and Unaided colleges
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There is no difference across divisions in this trend in that, more than three-fourths of
student teachers are from arts stream.

2.3 Teacher Educators
The study sought to build up a basic profile of the teacher educators of D.Ed colleges.
Information regarding their gender, age, qualification and number of years of teaching
experience was gathered.
This sample size comprises of 606 teacher educators working in the 108 colleges we
studied. Unlike students, a majority of teacher educators (63.5%) are male.
Graph 2.10: % of male and female teacher educators in Government, Aided and
Unaided colleges

Graph 2.11: % of male and female teacher educators across divisions
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This workforce is relatively young. The average age of all the teacher educators is
37.4 years. Those from aided college are slightly older.
Table 2.5 Average age of teacher educators in Government, Aided and Unaided
colleges
Nature of College

Average Age

Government

37.5

Aided

41.2

Unaided

33.5

There was no perceptible difference division-wise.
The qualification of teacher educators in all colleges meets the stipulated requirement
of NCTE.
Graph 2.12: Qualification of teacher educators: Division-Wise
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Graph 2.13 Qualification of teacher educators: Type of College-Wise

In the course of our Focus Group Discussions with teacher educators in one college, the
conversation inadvertently veered towards their status in society.
One articulate young teacher educator in his thirties expressed considerable angst that
parents
are unwilling to marry their daughters to a D.Ed college lecturer.
Teacher educators in a couple of other colleges also felt that their standing in society is
lower than that of a primary school teacher’s.

Regarding lecturers’ teaching experience, it is a matter of concern that very few of
them have experience of teaching in primary schools. The following table gives the
average experience of teacher educators at various stages.
Table 2.6: Average teaching experience of teacher educators
Experience

Average in number of
years

In Primary School
In High School
In PUC
In D.Ed colleges

0.72
2.15
0.42
2.9

This trend is common across colleges and divisions.
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It is also disconcerting to note that a majority of teacher educators have not had any
training/orientation as a teacher educator. Teacher educators in our sample have
attended an average of 2.5 training programmes in their entire career. Teacher
educators of government colleges have attended more training programmes.
Table 2.7: Average number of training programmes attended by teacher
educators in Government, Aided and Unaided colleges
Type of College
Government
Aided
Un-Aided

Average No. of Trg
Prog. attended
3.2
2.4
2.0

Not surprisingly, Bangalore Division have attended more training programmes.

Table 2.8: Average number of training programmes attended by teacher
educators across divisions
Division
Bangalore
Belgaum
Gulbarga
Mysore

Average

3.7
2.8
2.0
1.6

Teacher educators were also assessed for their level of understanding of their subject
and pedagogical knowledge.

Analysis of this data forms the content of the next

chapter.

28

Chapter 3
Knowledge Base of Teacher Educators
Teacher educators are the key to shaping up effective primary school teachers.
Hence, it is important to ascertain their knowledge base. No such attempt has been
made earlier, at least as are available in the public domain. As the present study was
conceived to understand the current status of D.Ed colleges, it was deemed necessary
to assess teacher educators vis-à-vis their respective subject knowledge, pedagogic
knowledge and clarity of goals with respect to knowledge, skills and dispositions they
are expected to impart to student teachers.

These goals have been taken from

NCF, 2005 and the State D.Ed Curriculum.
A team of subject experts and pedagogues, with experience in the sector developed
the questionnaires. It is heartening to note that teacher educators were open to being
assessed. All of them barring two readily agreed to answer the questionnaires. Of the
606 lecturers working in the sampled colleges, four were absent at the time of our field
visit. The remaining 600 lecturers filled in Form 4 (which includes the assessments).
The primary objective of this assessment is to inform training needs of teacher
educators.

3.1 Subject Knowledge
In each language/subject questions pertaining to basic knowledge required of teacher
educators to train their students were included.
Teacher educators were asked to answer the questionnaire pertaining to the subject
methodology that they handle.
Kannada
The questionnaire for Kannada lecturers included information on Kannada literature.
Lecturers in Belgaum division have fared rather well with 68% of them scoring above
75%.
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Graph 3.1: Range of Scores in Kannada- Division-Wise

Graph 3.2: Range of scores in Kannada – Type of College-Wise
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English
Teacher educators were assessed for their understanding of rudimentary English
grammar, and the latest thinking on English language teaching, as enunciated in NCF,
2005.
Graph 3.3. Range of scores in English: Division-Wise

Graph 3.4: Range of scores in English: Type of College-Wise

31

Mathematics
Basic concepts related to elementary school Mathematics, along with three questions
on mathematics teaching were included in the questionnaire.
Graph 3.5: Range of scores in Mathematics – Division–Wise

Graph 3.6: Range of scores in Mathematics: Type of College-Wise
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Science
Teacher educators were assessed for their understanding of basic concepts and
middle school science principles of science and its teaching.
Graph 3.7: Range of scores in Science – Division – Wise

Graph 3.8: Range of scores in Science: Type of College-Wise
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Social Science
A few historical facts and basic concepts in geography were asked.
Graph 3.9: Range of scores in Social Studies – Division – Wise

Graph 3.10: Range of scores in Social Science: Type of College-Wise

The average scores across subjects is given below:
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Table 3.1: Performance of teacher educators across subjects
Subjects

Max.Score
Obtained
(%)

Kannada

70.8

% of
lecturers
who have
obtained
Max.score
1.1

Min. score
Obtained
(%)

0

% of
lecturers
who have
obtained
Min. score
1.1

Avg. Score
Obtained
(%)

45.8

% of
lecturers
who have
obtained
Avg. score
10

English

78.4

6.9

0

2.8

47.3

22.2

Mathematics 90

1.4

0

2.7

50

31.5

Science

83

1.4

8.3

1.4

50

29.7

Social
Studies

66.7

1.2

0

1.2

40.7

12.0

This is the first attempt to assess lecturers’ knowledge base in subjects. More such
exercises are needed with progressively refined tools. As mentioned earlier, one of the
objectives of this exercise is to yield a baseline data for planning for training of teacher
educators. This data is further supplemented by qualitative data obtained through
FGDs.
Graph 3.11: Knowledge of NaliKali across divisions
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3.2 Pedagogical Knowledge
Teacher educators are expected to have not only subject content knowledge but also
an understanding of pedagogy.

The Karnataka State Government has adopted

NaliKali, a multilevel, multigrade approach for lower primary schools.
curriculum revision on the basis of NCF, 2005 has been undertaken.

Also, a
Therefore

questions relating to these were included in the questionnaire.
Less than one-tenth of 600 teacher educators who completed the questionnaire have
adequate understanding of NaliKali. There is better understanding of Nali Kali among
teacher educators of Government Colleges. A majority of them, especially in unaided
colleges, during FGDs informed us that they need more inputs on NaliKali from the
Department.
Graph 3.12: Knowledge of Nali Kali – Type of College-Wise

With respect to NCF,2005 many lecturers in unaided colleges told us that they have
not even heard of it. An basic understanding of what NCF, 2005 promulgates is
therefore lacking.
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Graph 3.13: Knowledge of NCF,2005 across divisions

Graph 3.14: Knowledge of NCF, 2005 – Type of College-Wise

Teacher educators’ pedagogical knowledge, as assessed in this study, is summarized
below:
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Table 3.2: Pedagogical knowledge of Teacher Educators
Max.score
obtained
(%)

% of
lecturers
who have
obtained
Max. score

Min.Score
obtained
(%)

%
of
lecturers
who
have
obtained
Min. score

Avg.Score
obtained
(%)

%
of
lecturers
who have
obtained
Avg. score

Knowledge
of Nali-Kali

100

0.9

0

37.1

25

34.6

Knowledge of
NCF, 2005

74

1.4

0

58.3

25

30.4

3.3 Clarity of Goals
The study attempted to ascertain how clear teacher educators are with respect to the
knowledge, skills and dispositions that they have to impart to their students.
Accordingly questions from the State D.Ed Curriculum and NCF, 2005 were framed
particularly keeping in mind the objectives of the course.
With respect to the knowledge that prospective teachers are expected to know, there
appears to be very little clarity among teacher educators.

Graph 3.15: Clarity of Goals with respect to Knowledge: Division-Wise
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Graph 3.16: Clarity of Goals with respect to Knowledge: College-Wise

As to skills, there is even less clarity among the teacher educators.
Graph 3.17: Clarity of Goals with respect to skills: Division-Wise
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Graph 3.18: Clarity of Goals with respect to skills: College-Wise

With respect to dispositions, the situation is worse.
Graph 3.19: Clarity of Goals with respect to Dispositions : Division-Wise
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Graph 3.20: Clarity of Goals with respect to Dispositions : College-Wise

Clarity of goals as displayed by teacher educators in response to the questionnaire are
tabulated below:

Table 3.3: Clarity of goals shown by Teacher Educators
Clarity of
goals vis-àvis

Max.score
Obtained
(%)

% of
lecturers
who have
obtained
Max. score

Min.Score
Obtained
(%)

% of
lecturers
who have
obtained
Min. score

Avg.Score
Obtained
(%)

% of
lecturers
who have
obtained
Avg. score

Knowledge

93.7

0.2

0

20.5

31.2

10

Skills

92.3

0.5

0

17.3

30.8

12.9

Dispositions 67.8

0.2

0

20.3

21.4

1.4

It was a common refrain among all lecturers we interacted with that there is a curriculum
overload. When we pointedly asked them which aspects of the curriculum would they like to
reduce or remove, none of them were able to give specific responses. Some of them, even
those with more than three years of experience, said they would have to look at the textbooks
again. None of them have read the curriculum and syllabus document brought out by DSERT
in 2002.
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The level of understanding of subject knowledge, pedagogical knowledge and clarity of
goals with respect to knowledge, skills and dispositions to be imparted to student
teachers displayed by teachers educators as assessed through this study, is rather
bleak.
However, we again wish to reiterate here that the objective of assessing teacher
educators is not to cast aspersions on the professionals, but to help plan for capacity
building.

After all there is little understanding within the system on the roles and

responsibilities of teacher educators in D.Ed colleges with a mismatch between their
entry level qualification and what is expected of them.
The next chapter documents the classroom practices in D.Ed colleges.
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Chapter 4
Classroom Practices
It is essential to study what happens inside classrooms to gain a better understanding
how curriculum is being transacted.
There hasn’t been any large scale effort to document classroom practices with D.Ed
colleges. This study builds on the previous pilot study we had conducted (Mythili,R.
2008).
In the present study, a total of 147 classrooms were observed. The variables for
classroom observation were chosen primarily on the basis of the twin indicators of
effective classroom practice, namely:
1. Use of interactive and participatory approach
2. Promotion of reflective thinking and practice individually as well as in groups
These indicators were culled out from previous policy documents and reports,
especially National Focus Group’s Position Paper on Teacher Education and NCFTE,
2009.

Based on consultations with field experts, a scoring rubric was evolved to

analyse the data from classroom observation.
Table 4.1 Scoring Rubric for classroom observation data
Variables
1. Planning

Max. Score
4

Scoring Rubric
4

- Good

2-3 – Average
< 2 – Below Average
2. Structure of Delivery

28

20-28 – Effective
< 20 – Ineffective

3. Interaction

4. Assessment

14

4

12-14

- Highly interactive

8-12

– Moderately interactive

<8

– Not at all interactive

≥ 3 - Effective assessment strategies
> 3 – Assessment strategies ineffective
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Along with this rubric, FGDs with students were also utilized to augment the analyses.
We wish to point out here that the findings reported in this chapter are based on one
point observations of classroom practices.

Richer data could have emerged by

repeatedly observing classroom of the same teacher educator over a period of time.
But neither the time frame nor resources provided for the present study permitted us to
do so. Further research can augment the findings of the present study.
The following graphs give the details of classrooms observed.
Graph 4.1: Total classroom observed across Divisions

Graph 4.2: Number of Classrooms observed in Government, Aided and Unaided colleges
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While most colleges co-operated without reservations for the study, a few unaided colleges
particularly in Bangalore were reluctant to permit our field researchers to observe classes.
The Principals’ contention in these colleges was that the permission letter given by DSERT to
conduct the study does not mention classroom observation.

It took a lot of cajoling and

convincing on the part of the researchers to observe a class in these colleges.

As there were no differences among divisions in classroom practices analyses
pertaining to type of colleges, namely Government, Aided & Unaided are presented
here.
4.1 Planning
We were interested in ascertaining how far teacher educators planned for and
managed their classrooms to reflect what is envisaged for elementary schools namely,
interactive, child-centric and more recently constructivist classrooms
Graph 4.3: Planning
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Physical environment of all the classrooms in D.Ed colleges were conducive for
lecturing. Students’ desks and benches were arranged in rows, without exception. A
majority of the colleges had a dais for teacher educators and a few also had podiums.
We did not come across a single instance of grouping of student teachers for
collaborative learning within classrooms.
4.2 Structure of Delivery
Through this study, we wanted to identify how effectively teacher educators are
modeling their lessons to prepare future teachers for effective classroom teaching.
Graph 4.4: Structure of Delivery

In none of the colleges was an attempt made to assess students’ prior
thinking/knowledge on the topic being taught. In a few colleges (24%), the teacher
educator explained the lesson’s relevance and purpose. Teacher educators in less
than

one-tenth of the colleges observed attempted to link the theoretical topic being

taught to practice. We did not come across a single instance of hands-on learning.
Although assignments were meant for independent practice, both teacher educators
and student teachers agreed that this was rarely so.

They were either copied

verbatim, from books or reproduced from seniors’ works.
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Blackboard was the only resource used. Even the teacher educator as a resource
was under utilised - for example their body language; voice modulation etc. However,
the confidence level among teacher educators with more than three years’ experience
was high.
Every where only lecturing was prevalent.

Where the teacher educator was

experienced, textbooks were not used. All others had the textbook open in front of
them. However, they were used for reference and only in two instances did a teacher
educator read out from the textbook. But all examples given in the course of the
lecture were from the textbook. Our researchers had an opportunity to observe two
computer practical classes. Both of these classes were relevant and useful in terms of
a prospective teacher’s requirements.

The classes were handled by part-time

lecturers.
In an unaided college in Bangalore a part time teacher educator with a diploma in computer
science was conducting practical class. She has 10 years of experience in teaching primary
school children. She had given the student teachers a project which not only would improve
their computer skills but had attempted to integrate computers with their curriculum.
The student teachers were first given the topic namely, preparation of question papers. She
assessed the student teachers as to their conception of question paper by asking them
questions. She then briefly oriented them to what was expected of them, after which the
student teachers were grouped.
prepare a question paper.

Each group was given a subject for which they had to

Special assistance was provided to groups preparing science

question paper for which diagrams were required. Once the student teachers prepared their
question paper, she took them to the computer lab.

She first demonstrated designing a

question paper to the whole class, where the student teachers were listening. The student
teachers were quite confident about using computers.

4.3 Interaction
We wanted to ascertain, if as adult learners, D.Ed students were given scope to
participate pro-actively in learning.
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But in all the classrooms we observed, student teachers’ contribution to classroom
discourse was nil. In the words of one field researcher, “The students were sitting like
immobile statues”. The only kind of interaction that occurred was in the form of routine
questions asked by teacher educators, to which all student teachers parrot out
expected standard answers. There was no scope for peer interaction whatsoever.
Graph 4.5: Interaction

4.4 Assessment
The extent to which teacher educators use different formative assessment techniques
to assess student teachers during classroom teaching, as well as whether teacher
educators actively seek feedback from student teachers about content/processes of
teaching were documented.

Barring one college where a teacher educator was

attempting to seek feedback from student teachers about her teaching, nowhere else
were teacher educators either assessing their students’ comprehension or seeking
feedback from them. The only form of formative assessment, if at all, was through
perfunctory questions, to which, as seen in the previous section, students gave
expected answers. In one college, the teacher educator conducted a quiz.
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Graph 4.6: Assessment

In one of the unaided D.Ed college in Bangalore we observed, the lecturer never attempted
even to take his eyes away from the textbook he carried to the class. He read aloud verbatim
from the text. Only twice in the entire class, did he make use of the black board to write a
couple of points.
The topic pertained to Science Methodology and the lecturer was fairly well experienced. It
was obvious to this observer that many students did not know that oxygen was needed for
combustion, as stated by the lecturer. But he made no attempt to explain this further leave
alone demonstrate/make students perform an activity. The teacher educator did try to question
now and then few or no attempts were made by students to answer these questions.

To summarise what we observed in the 147 classrooms of our sample D.Ed colleges:
•

Planning for a constructivist classroom was non-existent.
Classroom environment, without exception, was conducive for lecturing

•

Lessons were structured didactically and lecturers were the only mode of
delivery. All classrooms were devoid of resources
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•

There was minimal and perfunctory interaction among teacher educators and
student teachers

•

As to assessment, none of the D.Ed classrooms model techniques of formative
assessment which elementary school teachers are expected to use. As adult
learners, student teachers’ feedback of their classes do not seem to be valued
adequately, since we came across only one teacher educator seeking feedback
from her students

The D.Ed classrooms are thus a far-cry from what is expected of a teacher in
elementary schools. While a classroom populated by adults is not expected to be
completely hands-on, opportunities for participation and interaction are necessary, if
future teachers are expected to emulate them. Without adequately engaging with the
D.Ed students’ beliefs and attitude the theory that is being drilled into them may be of
little value.
There is therefore an urgent need to orient teacher educators towards classroom
practices that would help shape an effective elementary school teacher.
This state of affairs is primarily prevalent as the focus of both teacher educators and
student teachers in on “completing the portions” and enabling students to perform well
in the exams. The Department should initiate necessary action to curb the undue and
exaggerated importance attached to examination results.
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Chapter 5
Perception and Needs
How do students and lecturers perceive the course? What are their needs? To answer
these questions, students and lecturers were asked to fill in a written questionnaire.
FGDs were also held with them. In addition, principals were interviewed to get their
viewpoint.
Discussions were also held with a small group comprising of two Department officials
and resource persons, including three who were involved with the curriculum revision
task in 2002.
5.1 Relevance of course content
Students and their lecturers were asked to rate on a three point scale, each subject of
study prescribed for D.Ed course, based on their perception of its relevance.
A similar exercise was taken up by RIE, Mysore wherein a group of experts were
asked to rate the “degree of relevance of the course content vis-à-vis the course
objectives”. Content Enrichment was excluded from this rating, reasons of which are
not mentioned in the report.
A similar rating scale has been used by both RIE and the present study, with a score
of 2 for ‘Most Relevant’; 1 for ‘Somewhat Relevant’ and 0 for ‘Least Relevant’.
The ratings given by students and lecturers in this study are given alongside those of
the experts as provided in the aforementioned report (Venkatesha Murthy 2007).
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Table 5.1 Perception on Relevance of Curriculum Topics

Topic
Conceptual Bases of Education
Psychology in modern education
Principles of Curriculum Transaction
Content based Methodology - Kannada
Health and Physical Education
Work Education
Content Enrichment
Value Education
Music
Art
Cultural & Literary Activities
Computer Education
Trends in Modern Education
Educational Management and School
Organisation
Content based Methodology 1 and II
Action Research

Teacher
Educators
0.99
1.27
1.10
1.23
0.92
0.80
0.92
0.96
0.73
0.77
0.93
0.94
0.96

Student
Teachers
0.90
1.74
1.56
1.71
1.29
1.01
1.31
1.50
1.16
1.04
1.32
0.86
1.22

1.11
1.14
0.97

1.50
1.77
1.33

Experts
1.21
1.36
1.36
1.54
1.42
1.39
1.21
1.14
1.14
1.36
1.43
1.5
1.57
1.6
1.43

While the range in the experts’ ratings is not wide, this is not so with teacher
educators. Except for computer education and conceptual bases of education, student
teachers seem to find other content areas more or less relevant. Student teachers’
rating of computer education has to be viewed in the light of the exposure they get
through practical classes, which as we have seen in chapter 2 is negligible. While
music and art have been rated as least relevant by teacher educators, student
teachers and experts do not appear to share this view.
As to theory papers, concept based methodology and psychology in Modern
Education have garnered fairly high ratings, especially from student teachers. The
experts find Trends in Modern Education more relevant than student teachers or
teacher educators.
Interestingly, student teachers seem to find Principles of Curriculum Transaction more
relevant than the experts and teacher educators.
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5.2 Student Teachers
Perception
Student teachers perceive the course to be useful. Many of them have said their level
of confidence improved after joining the course thanks to morning Assemblies, cultural
activities and teaching practice. Many of them also felt that a lot of what they learn is
irrelevant during teaching practice.
Without exception, all of them complained about excessive written work.

Student

teachers also opined that assignments were too heavy. While the student teachers
felt that music and art education would be very useful for them once they become
teachers, their problem lay with inadequate instruction/exposure.
As to computers, many of them do not even foresee its relevance or utility and are
quite upset that they hardly get hands-on practice.
When questioned about teaching practice, most student teachers have enjoyed the
experience. However, a few Government college student teachers found it stressful.
When probed further they said they were burdened with a lot more work apart from
teaching. These student teachers also complained that both their lecturers and school
teachers were negligent about their practice teaching.
Some of the students in city-based aided colleges were unhappy that they were
assigned only 3-4 children to teach, as strength in the schools to which they were sent
was very less. Most students across colleges complained about incurring substantial
expenses to prepare TLMs. Some of them were peeved that school children ask them
for incentives in the form of toffees or stationery items.
Needs
Training on preparing TLMs, NaliKali and Chaitanya were common refrains of all
student teachers. They also want better access to available resources. For example,
most colleges have Internet facility but student teachers do not get to use them.
There were also a few specific requirements from student teachers studying in
unaided, aided and Government colleges, which are tabulated below:
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Unaided

•
•
•
•
•
•
•

•
•

Improving availability of
schools
for
practice
teaching
Extending time allotted for
teaching practice
Effective Demos by their
lecturers in a primary
school
Exposure to computers
Focus on helping them
improve
their
communication skills
More inputs on multigrade
teaching
Exposure to A-V aids like
OHP, Projectors, language
labs that they only read
about
Better equipped library
More inputs on preparing
blue print of
question
papers

Aided

•
•
•
•
•
•

More individual care by
teacher educators
A
wider
repertoire
of
activities and songs
Adequate number of text
books to be made available
on time
More guidance on teaching
learning
More TLMs in science
Ideas for creating working
models

Government

•

•
•
•

More attention and
time to be devoted
towards learners by
teacher educators
Better
time
management
by
teacher educators
More inputs during
content enrichment
Teacher educators
to avoid disputes
among themselves

It is disheartening to note that student teachers have to put down avoiding of disputes
among teacher educators as a need, even though this was expressed by student
teachers of two colleges.
It is also interesting to note that student teachers of Government colleges have only
non-academic needs. This could be due to the fact that teacher educators of
Government Colleges are better trained and are able to guide their students to meet
basic course needs.
5.3 Teacher Educators
Perceptions

• Curriculum is too packed and heavy for two years
• There is more emphasis on theory
• Shortage of time for content enrichment
• No integration among subjects
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• Getting faculty for non-cognitive components (Part B periods, in the parlance of
teacher educators) is difficult. These periods are mostly utilised for “covering”
theory syllabus

• Mismatch between D.Ed colleges’ and school academic years is creating great
difficulties

• Admission not up to full intake even in DIETs
• Principals are playing only an administrative role. They are not focusing on
resource creation/generation

• No internal staff meeting in any college. There is very little academic interaction
between teacher educators and principals.

• Unaided schools are reluctant to permit practice teaching/internship
• In Government schools (cities) each student teacher gets to teach only 3-4
children. Multigrade teaching becomes especially difficult for lack of strength.

• School Teachers view D.Ed students as unwanted intrusions in aided schools
Needs/ Suggestions
Unaided

•
•
•
•
•
•
•
•
•

More training on multigrade
teaching, NaliKali method and
Chaitanya method
Inputs on conducting experiments
related to psychology
Orientation towards student
teachers’ assignments
Training to prepare TLMs
More information on current trends
in education
Regular updates from Department
on new programmes implemented
through SSA in schools
Schedule internship after exams
Reduce duration of internship to
two months
Align practice teaching time with
school academic calendar

Aided

•
•
•
•
•
•

More information on
NaliKali
Reduce syllabus
Ensure D.Ed course
commences in June
every year
Reduce D.Ed class
strength to 40
Improve quality of
content Enrichment
question paper
Ensure adequate
monitoring of D.Ed
colleges

Government

•
•

•

Update syllabus
Provide
adequate
resources to all
colleges
Reduce written
assignments for
student teachers
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The training needs of lecturers in unaided college lecturers are more. Teacher
educators in Government and most aided colleges said they get adequate training
through the Department.

5.4 Principals
We interviewed Principals of one aided colleges and seven unaided colleges. While
most of their perceptions tallied with those of the lecturers’, they had a few additional
suggestions/requirements.

• Administration- related training for themselves
• Adopting June to June academic year
• Lowering eligibility criteria to 40% in PUC
• Re-looking internship period
• Avoiding making random changes in annual plan
• Revamping examination and evaluation of student teachers
• Increasing duration to four years, but to implement only after piloting the new
programme

• Getting part time teacher educators for computer/Music/Art education is very
difficult. Making all teacher educators posts full-time could be a solution.
It is surprising to note that on the one hand the Principals complaint about lack of
quality among students enrolling for D.Ed course and on the other hand ask for
lowering of eligibility criteria.

This could probably be due to the fact that getting

students for D.Ed course is becoming increasingly difficult.

5.5 Officials and Resource Persons
A discussion-meet was held with two officials and six resource persons to gain their
perspective.
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A summary of the salient points that came out of the discussion are given below:

• DSERT gives training to DIETs, Government TTI’s and aided institutions.
Unaided colleges are expected to plan for their teacher educators’ capacity
building through DIET. But they have not taken up this opportunity. Training
need to be met by Management of unaided colleges.

• Teacher educators’ orientation to the revised curriculum 2002-03 was
ineffective as a result of increase in number of D.Ed colleges, post 2004.

• D.Ed college teacher educators need orientation basically in the following
areas
- how to conduct Internal assessments
- about SSA programmes
-TLM creation
CTEs can also be involved along with DIET in conducting these
trainings/orientation

• Government TTIs to be strengthened by giving academic orientation to the
staff. Administrative orientation for Unaided D.Ed colleges’ Principals to be
taken up

• Measurement of quality is being only through exam results, at present. Other
parameters for measuring quality to be evolved.

• Clerical role of DIET has increased. Occasional visits to D.Ed colleges by
nodal officers are being undertaken. However, feedback on the visits is not
being given to colleges

• Each DIET faculty can be made in-charge of 3-4 colleges. They have to visit
the colleges periodically.

DIETS need to maintain records of academic

monitoring and action taken and submit report to D.Ed colleges, to take
suitable remedial measures.

• DIET to maintain profile of good teacher educators and best practices in D.Ed
colleges.

• Updates on colleges’ profile to be compiled at DIET and submitted to DSERT.
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• Internship duration of 3 months is adequate. Academic calendar to match
with school. Internship practice to be relooked.

• Co-Ordination with Primary Education Director and DSERT to improve
effectiveness of

internship. They need to monitor internship and ensure

teachers do not burden student teachers with extra work. DIET faculty to
visit/along with Department officials.

• DIET Principals; BEO and DDPI to co-ordinate to ensure greater synergy
between school and D.Ed colleges. School HM’s to be given instructions by
DIETS. Orientation to be given to all concerned by DIETS before internship.

• Curriculum revision is being attended to by DSERT now.
• Initial planning for co-ordination board was for two visits per year. Increase in
number of colleges has precluded two visits. Only one visit at the end of term
is insufficient.

• Co-ordination board’s orientation by DSERT, to be done biannually. Analysis
of content for this orientation to be taken up.

• SIT studio at DSERT to be used for orientation programmes of Co-Ordination
Board and DIET faculty.
The following concluding chapter summarises these analyses of previous chapters.
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Chapter 6
Way Forward
As seen in chapter one while there is a dearth of research studies in the sector, there
exist a plethora of sound recommendations. This chapter includes major findings of
the present study, broad based suggestions and specific action points. Findings culled
out from previous chapters are presented here. The suggestions made here draw from
the study’s findings and can be viewed as providing a local context, in the backdrop of
these recommendations.
Although the suggestions and action points are categorized under different headings
there are bound to be overlaps.

6.1 Colleges, Faculty and Student Teachers
Findings
•

Among the sample chosen, 20 colleges had closed

•

Barring a few unaided colleges all the rest possess their own building

•

Although library and computers are available in a majority of colleges, their
usage is grossly inadequate

•

Despite 87.8% of colleges having internet facility, none of the student teachers
or teacher educators, except in DIETs has used the facility in colleges

•

65% of student teachers enrolled are girls

•

A majority of student teachers (41.7%) in the D.Ed colleges belong to the ‘OBC’
category. Next come student teachers from Scheduled Caste forming 26.4% of
the sample

•

Overwhelming 71.4% of student teachers come from families whose combined
annual income is between Rs.6,000-Rs.12,000/-

•

78% of student teachers are from arts stream
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•

A majority of teacher educators (63.5%) are male

•

The average age of all the teacher educators is 37.4 years

•

Very few teacher educators (15%) have experience of teaching in primary
schools

As the findings indicate the colleges have adequate infrastructure.

The profile of

student teachers has implications for the curriculum which is dealt in the following
section.

6.2 Curriculum
This study did not include curriculum analysis. Hence suggestions made here pertain
only to the respondents’ perceptions.
Findings
•

In the opinion of teacher educators curriculum is too heavy for two years

•

Many teacher educators complained of shortage of time for content enrichment

•

In a majority of colleges, periods allotted for non-cognitive components are
being utilized for theory classes

•

Student teachers complained of curriculum overload

•

They also complained about excessive written work in the form of assignments

•

Student teachers want additional inputs on preparing TLMs, NaliKali and
Chaitanya

DSERT is now in the process of revamping the curriculum, in the light of elementary
school curriculum revision along the lines of NCF, 2005. The curriculum should not
only be appropriate to the needs and realities of today’s schools but also reflect the
knowledge, competencies and roles required of tomorrow’s teachers.
A few ways of doing so could be:
•

Situating the process of learning to teach within the new overall vision for
school education. Stakeholders in the sector including curriculum developers
need to be oriented towards this vision
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•

Emphasising experience rather than information. This would hopefully reduce
the burden on lecturers to “complete” portions. The present curriculum leaves
no room for reflections and thereby internalise what is learnt

•

Harmonising the logic of curricular reforms with available resources. Colleges
have to be oriented to optimising the resources they have

•

Rethinking the current model wherein the dominant idea is that students first
acquire knowledge in their theory classes and then apply such knowledge in
practice. This has to give way to a more vibrant mode of theory and practice
feeding into each other

•

Aligning to suit the profile of students entering D.Ed course. The curriculum
should consciously provide opportunities and space for students to grapple with
their ideas, beliefs and attitudes. Also the fact that a majority of students are
from Arts stream has serious implications for the future pool of science and
mathematics teachers. This has to be addressed urgently.

Action Points
The curriculum document being used presently for the D.Ed course, prepared by
DSERT in 2002 is fairly comprehensive. In the light of NCF, 2005 however, it has
to be revamped. The NCFTE (NCTE, 2009) recommends that the duration of
pre-service teacher education programme should be four or five years, after
completion of 10+2 level of school education. As an interim model, the document
suggests redesigning D.Ed course in terms of curricular areas and transaction
processes. Bearing this in mind, the DSERT can initiate the following steps in the
course of its curriculum revision exercise:
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Components in the current
curriculum

Changes required

1. Content enrichment
(During the first two
months after the
commencement of
course)

It is commendable that the D.Ed curriculum in the
State includes this component. Rather than make
student teachers go over a ‘special enriched
content course’ it would be more meaningful for
student teachers to reconstruct important
concepts, as part of investigative projects.
Student teachers have to be given opportunities
to understand that knowledge is constructed
through experiences in shared and collaborative
contexts. Rather than limit this to only two
months, such projects should be extended to
cover the entire course period.

2. Subject specialisation

The rationale for offering subject specialisation is
to allow student teachers to teach subjects of their
interest and aptitude. This rationale was not
borne out on the field. In most Kannada medium
colleges, student teachers are cajoled to take
Science and English as subject specialisation as
a majority of them are from Arts stream and all of
them are from Kannada medium and are
extremely reluctant to take this combination. A
majority of student teachers we spoke to, felt they
anyway have to teach all subjects once they
become teachers so they may as well not opt for
specialisation. This sentiment was echoed by
newly appointed teachers, in a previous study*.
The Department can relook this component after
consulting stakeholders.

3. Foundation papers in
Education

The present curriculum adequately covers
theoretical concepts from cognate disciplines.
But these are presented as disparate information
in textbooks and are discipline bound. These
have to be redesigned to:
i) Provide a more holistic perspective
ii) Reflect the concerns of NCF, 2005
iii) Draw from the rich experiences in the
Elementary Education sector of the state

* Mythili.R, 2008. Survey and Study of Current Status of Select D.Ed colleges in Karnataka
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Components in the current
curriculum
4. Competency based
practicum

5. Non-Cognitive
dimensions
(Health and Physical Education;
Work
Education;
Value
Education; Music Education; Art
Education; Participation in NSS
Programme, Cultural and Literary
Activities and Educational Tour;
Competency in Verbal and NonVerbal Communication)

6. Action research and
computer education

Changes required
The present curriculum advocates providing
theoretical inputs in the first year; imparting skills
for microteaching; writing lesson plans and
preparing teaching aids before practice teaching.
This approach is solidly grounded in behaviorist
model of teaching. If we expect future teachers to
be agents of change, this has to give way to a
critical inquiry orientation to promote the
development of reflective teachers. A problem
solving or issue based approach towards theory
building would help promote critical inquiry among
student teachers
It is indeed commendable that the present
curriculum emphasises this component. Student
teachers see immense value in this. All colleges
have to be oriented towards dealing with this
component meaningfully and imaginatively
harnessing available resources

Again while the objective of including them in the
curriculum is laudable, in actual practice they
have become mechanical. Greater synergy with
Department
functionaries
(CRPs/BRPs);
University Faculty, Research Centres like
NIAS/ISEC/IIMB/RIE/RVEC
and local NGOs
would help infuse the required vibrancy for
making action research meaningful.
The
emphasis of computer education should be on
integration with classroom teaching and not on
theory.
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6.3 Resources
Colleges are not using the available resources efficiently. Computers and Internet
are almost lying idle. The environment surrounding most colleges, both urban and
rural offer wonderful spaces for explorations and experiences. While the nature of
these experiences may vary depending on where the college is situated, more of
the colleges do not even view them as potential resources.
While it is mandatory for students to create ‘TLMs’ during their teaching practice,
they are mostly unimaginative and always treated as add-ons. Colleges are simply
not investing time and efforts in planning and developing academic resources.
Student created TLMs are displayed only for the sake of impressing the
co-ordination board. Another potential resource that is being under utilised are
human resources in the form of talented persons both in the vicinity of the college
and within the college. In the course of our short interaction with students we
found quite a few who were well versed in drawing/craft/music/theatre/folk art etc.
Instead of complaining about lack of part-time lecturers to provide experiences in
these skills, colleges can find means of utilising available talent.
The Department can initiate the following to ensure better use and management of
resources:
•

Orient D.Ed College Principals to optimise use of available resources

•

Bring out a hand-book of ideas for tapping into community resources

•

Integrate the “Part-B” subjects so as to give holistic experiences to students
making use of talent from within the students, teachers or local community

•

Making it mandatory for colleges to establish teaching learning centres as
mooted by NCFTE, 2009. The document suggests ways and means of
making these centres vibrant spaces of learning for student teachers,
teacher educators as well as school teachers
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Action Points
What we observed

What needs to be done

Computers

Computers have become a costly, mandatory
Nearly 95% of colleges in our add-on in colleges. There is ample experience
both
within
the
Government
Education
sample have computers. But
they are not being optimally Department and outside of meaningful integration
of ICT within classrooms. These models should
used
be adopted for the D.Ed course.
Library

Library is grossly under utilised in colleges. They
Barring two colleges all others can be relooked in the light of the teacher learning
centres as mandated in NCFTE. All stakeholders
were equipped with a Library
and local community need to be consulted to
in our sample
make these centres locale specific and thriving
learning spaces.
Teaching Learning Materials
(TLMs)
They are mandatory for
student teachers to prepare
and use during practice
teaching. While both teacher
educators and student
teachers place a lot of
emphasis on TLMs, they are
being mechanically produced
and used

The manner in which most colleges approach
creation of TLMs is devoid of context and
meaning. The philosophical, psychological and
pedagogical bases of TLMs have to be impressed
upon teacher educators. Colleges should focus
on creating and using academic resources as an
integral part of the teaching learning process than
as an embellishment to the chalk and talk
method. Student teachers have to be provided
opportunities to debate/discuss and reflect on
their uses extensively. Opportunities should also
be provided for student teachers and teacher
educators to exchange ideas and experiences
about
academic
resources
with
school
teachers/BRPs and CRPs

6.4 Capacity building of teacher educators
Findings
•

Teacher educators in our sample have attended an average of 2.5 training
programmes in their entire career.

•

The performance of teacher educators in an assessment of their subject
knowledge across subjects is average. There is a wide variation of scores
among teacher educators of unaided colleges.
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•

Less than 10% of the teacher educators who formed our sample have adequate
understanding of NaliKali. There is better understanding of Nali Kali among
teacher educators from Government College

•

With respect to NCF,2005 nearly 70% of teacher educators from unaided
colleges told us that they have not even heard of it

•

With respect to the knowledge, skills and dispositions that prospective teachers
are expected to know, there appears to be very little clarity among teacher
educators, as ascertained from their responses to our questionnaire

•

Teacher educators, especially from unaided colleges want more training on
multigrade teaching, NaliKali method and Chaitanya method

The NCFTE, 2009 points out that quality of teacher educators is the major stumbling
block in implementing effective pre-service teacher education programmes. While the
issue is complex and calls for considerable planning and wide ranging consultations
especially in the light of the mismatch between the lecturers’ entry level qualification
and on-the-job expectations, a few suggestions that emerged from this study are:
• Arranging for video demos on NaliKali, Chaitanya method and multigrade
teaching
• Providing forums at block and cluster levels for communication among
BRPs/CRPs and teacher educators
• Orienting teacher educators to utilise assignments as a meaningful learning
experience for students
• Conducting periodic need-based training by DIETs for the faculty of all colleges
falling under their jurisdiction
• Orienting teacher educators to new developments in school education through
tele mode
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• Breaking the isolation among teacher educators by encouraging formation of
academic networks
• Providing incentives and opportunities for continuous professional development
by offering relevant, short-term certificate courses through Distance Learning,
apart from the regular university courses on offer
The aforementioned suggestions are interim in nature. For a longer term, creation of a
separate cadre of teacher educators is essential, as recommended by NCFTE.
Action Points
A majority of teacher educators across colleges we interacted with during this study
appeared to be committed and hardworking individuals.

What is needed is

reorientation and infusion of professionalism. Specific actions that can be initiated to
do so would be:
•

Providing ample opportunities for academic growth including sabbatical for
study

and

research;

faculty

exchange

programmes

and

fellowships;

professional forums; along with short and long term courses. At present such
opportunities are unavailable for teacher educators of colleges other than
DIETs
•

Initiating self appraisals and link these to recognition and incentives

•

Making it mandatory for teacher educators to attend in-service programmes,
after ensuring such programmes are need based and relevant

•

Assessing teacher educators’ knowledge base, skill set and dispositions once in
five years.

These assessments can form the basis for planning specific

enrichment/capacity building programmes.

Promotions and other incentives

can also be linked to teacher educators’ participation in these programmes
•

Putting in place mechanisms to evaluate all in-service programmes for teacher
educators to ensure they are meaningful and useful. Apart from participants’
feedback, such evaluation could include student teachers’ feedback and where
possible classroom observations
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•

Encouraging and promoting actively the formation of academic networks of
teacher educators.

Such bodies would go a long way in infusing

professionalism among its members

6.5 Classroom Practices
Findings
•

Physical environment of all the classrooms in D.Ed colleges were conducive for
lecturing. Desks and benches were arranged in rows, without exception. A
majority of the colleges had a dais for teacher educators and a few also had
podiums

•

Blackboard was the only resource used in all the classrooms observed

•

In all the classrooms that our researchers observed, lecture method was
prevalent

Classroom practices followed at present in D.Ed colleges, as observed in this study
reflect very poorly on the attempts at school reforms. The D.Ed classes come across
as didactic, uninspiring and rooted in conventions. Such classroom practices would
not bring any change in student teachers’ pedagogical beliefs and practices. Once
they become teachers, they would continue to teach the way they have learnt and if
under pressure to adapt newer ways, would do so without convictions.
The NCERT report on the comprehensive evaluations of centrally sponsored scheme
on restructuring and reorganisation of teacher education laments that “a cycle of
reproduction of poor quality has set in” (NCERT, 2009).
To break this cycle the following measures need to be taken on an urgent basis:
•

Implementing a constructivist model of learning to teach wherein students’
pre-existing notions are to be taken as the starting points for engaging student
teachers within a broader vision of school reforms
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•

Making experiences of student teachers in the course of practice teaching/
Internship as well as their own experiences as students/observing other
children at home, play, etc. and reflections on these experiences central to
classroom teaching

•

Using classrooms as spaces for initiating dialogues and discussions, drawing
upon the student teachers’ experiences/ideas/beliefs, that they bring in as adult
learners

•

Encouraging group and collaborative learning

•

Orienting teacher educators to adopt an integrated, problem-solving approach
towards teaching their students

Action Points
To initiate these changes with D.Ed classrooms, first steps would be:
•

Doing away with prescribed textbooks. There already exists in the state a rich
literature pertaining to elementary education through various programmes
launched by the Government and NGOs. These need to be collated, gaps
identified and then initiate a process of creating literature in Kannada to
augment the existing ones and to fill in the gaps. If the culture of excessive
dependence on prescribed textbooks is to be overcome in schools, it should
necessarily happen at the D.Ed level

•

Teacher educators have to be helped through orientation and initial hand
holding to use narratives based on research and documentation, project
reports, case studies etc.

Plenty of such narratives have already been

generated in the state since DPEP days and many are available in Kannada.
These have to be harnessed to give a practical, education-related perspective
to the foundational theories drawn from cognate disciplines
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•

As the NCF, 2005 points out it is assumed that teachers can easily set aside
their own biases, beliefs and assumptions. Time and again research has belied
this assumption.

As adult learners, student teachers therefore need to be

provided spaces for reflections on their own experiences and assumptions.
•

If dialogues and reflective teaching is to be the norm in D.Ed classrooms, such
practices have to be modeled for teacher educators. Time and effort needed
for such a change in perspective have to be invested

6.6 Practice teaching / Internship
This study did not attempt to capture the processes involved in practice
teaching/internship. However, stakeholders’ perceptions were captured.
Findings
•

There is very little academic interaction among teacher educators, school
teachers, department functionaries and D.Ed college principals

•

Private schools are reluctant to permit practice teaching/internship

Practice Teaching has been reduced to a perfunctory exercise.
As gleaned from teacher educators and student teachers, very little meaningful
learning seems to accrue through internship.

This period can be a potential

opportunity for helping student teachers develop robust, personal theories of
teaching/learning, which they would refine over the years as they gain more
experience as a practicing teacher. For either teaching practice or internship, the
duration of experience is not as important as the quality of coaching/mentoring by
teacher educators and school teachers. The two should become true partners in the
training process, supporting student teachers collaboratively. The reality appears far
from this ideal, because there is very little co-ordination among the different
stakeholders and little time is given to student teachers to observe and interact with
children and reflect upon their experiences with their peers and teacher educators.
Some steps that can ensure making internship/practice teaching more meaningful are:
•

Actively promoting sharing of learning that happens during internship
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•

Practice teaching can be recast as field based projects rather than making
student teachers write mechanical, outmoded lesson plans of isolated lessons

•

Holding group discussion on myriad problems faced during practice teaching
internship, including administration related and coming up with probable
solutions. School functionaries including BRPs/CRPs can be included where
possible in these discussions

•

Promoting greater synergy among D.Ed college faculty and school teachers by
making it mandatory for a meeting before, during and after practice
teaching/internship

•

Orienting school Principals and teachers towards the importance of their role as
mentors to student teachers

•

Involving BRPs/CRPs for academic monitoring and feedback

•

Ensuring co-ordination among the Departments of Primary Education, DSERT
and DIETs

•

Breaking away from the mould of conventional “Herbartian” based lesson plans
and giving more flexibility to students to plan and implement constructivist
teaching models

•

Insisting on colleges to take initiatives as part of alumni associations to help
newly appointed teachers to make the transition so as to make this crucial
integration phase more conducive to developing professionally

6.7 Assessments and Evaluation
The present study did not address this issue directly as it would be more
appropriate to do so under a curriculum study. Nevertheless, it was obvious during
our observation of classrooms and interaction with student teachers and teacher
educators that they are geared entirely towards examinations. The results of these
examinations not only determine individual student teachers’ career opportunities
but are also used as a measure of a college’s quality.
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One way to break this undue importance attached to results would be to evolve
indicators to measure colleges’ quality. Frameworks for such assessments already
exist, such as the quality indicators for Pre-Service Teacher Education evolved
jointly by Common Wealth of Learning and NAAC.
Alongside this, the assessments of students have to be completely overhauled, at
the time of curriculum revision including various techniques of formative
assessment.
Internal assessment is already an inherent part of the present course. This should
continue by incorporating multiple robust scoring rubrics to avoid subjectivity.

6.8 Research and Advocacy
Pre-Service teacher education at elementary level suffers from poor visibility and
remains isolated from both school and higher education.
The sector has to be brought into the forefront of educational discourses on quality.
The Department should initiate steps to make D.Ed programme more visible.
Multi-pronged consultations are to be initiated with personnel involved in schools,
D.Ed colleges, PU colleges and Universities/RIE/DIET/Other organisations.
Research in education in general and this sector particularly, has long remained a
neglected area. Research in this sector has to be promoted both to inform policy
as well as assess level of implementation of new programmes.
A research and development centre has to be established within DSERT
exclusively dealing with teacher education. This should include both pre-service
and in-service components. This centre has to establish strong linkages with all
stakeholders in the field to help generate robust practice-based theories in the
sector, along with documenting and culling out learning from effective/innovative
practices.
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At the policy level, the Government needs to take the following steps, as have been
recommended by various commissions and committees reviewed in section 1.1:
•

Formulating a State Level Policy of continuous teacher professional
development

•

Putting in place a management information system on teacher education

•

Developing separate cadre of teacher educators at the elementary level

•

Encouraging flexibility in D.Ed course, within given State formulated
frameworks and close monitoring systems

•

Promoting

Diploma/Certificate

courses

through

teacher

education

institutions
•

Considering a four year integrated elementary education programme as
promulgated by NCFTE, 2009

•

Monitoring and regulating D.Ed colleges with a view to ensuring quality

•

Strengthening existing colleges that are providing quality pre-service
education

Pre-Service Teacher Education is a first, albeit crucial stage in the professional
development of a teacher. The sector has to shape itself as a torch bearer in this
continuum. For that to happen, the low importance given to this sector has to
change.
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KKC_D.Ed Study
Appendix 1
Instrument 1: General Information
Where blanks are provided give the requisite information or tick the appropriate option
1. Name of the College

:

__________________________

2. Name of the District

:

__________________________

3. Name of the Village/Town/City

:

__________________________

4. Category of the college

:

Govt/Aided/Unaided

5. Does the college have its own building : Yes / No
6. No.of rooms in the college

:

_________________________

7. Is there a Principal’s room?

Yes / No

8. Is there a staff room?

:

Yes / No

9. Is there a library?

:

Yes / No

If yes, are there adequate and relevant books?: Yes / No*
10. Are there computers?

:

Yes / No

If yes, is there an internet connection?: Yes / No
11. Students’ details:
No.of Boys:
No.of Girls:
No.of SC
No.of ST
No.of OBC:
No.of Min:
No.of students with
special needs: (Please
specify

Total
12. Academic and professional qualification of Principal: __________________
13. No.of lecturers on roll:
__________________
14. Please fill in the each details of the lecturers in the table below:
No

Male/
Female

Age

No.of yrs of experience
Pri.
High
D.Ed
school School college

Qualification
AcadeProfesmic
sional

Subject
specialization

Subjects
handling
at present

Full
Time

Part
Time

*1. Please mention the purpose for which used
2. Refer to Library register
iv

Instrument 2: Guidelines for classroom observation
Tick the relevant box and provide the required information wherever blanks are given.
1. Class observed:
I Year 
II Year 
2. Subject taught : ____________________
3. Gender of the lecturer : Male

Female 
4. No.of students in the class at the time of observation
: Boys __________Girls _________
5. Seating arrangement : In groups In rows
6. Topic covered :
__________________
7. Classroom management
Comments

7.1 Physical environment is conducive to learning

7.2 Seating/grouping arrangement enchances cooperation/collaboration

7.3 Necessary materials/resources are available in the classroom

7.4 Good time management (Allocated time Vs. Instructional time)
8. Teaching and instructional techniques
The lecturer:



Comments
8.1 Assesses students’ knowledge/opinion on the topic
8.2 Explains the lesson’s relevance and purpose
8.3 Integrates theory with practice and vice-versa
8.4 Provides opportunities for independent practice/hands-on learning
8.5 Encourages students to create their own resources
8.6 Uses resources
If yes, Please specify:
Charts  Newspaper/Magazines  Models  Computers
Audiovisuals  Computers  Live specimes  Reference books 
Locally available objects  Black board Any other 
Please Specify _______________________________________________
Please mention in the resources are relevant to the topic








8.7 Uses the following methods:
Lecture
Demonstration Discussion  Role Play 
Debate Workshop mode Peer learning  Seminar 
Brainstorming  Question & Answer Any other
Please Specify_______________________________________
9. Interaction
The lecturer:
Comments
9.1 Addresses all students
9.2 Solicits ideas from students
9.3 Gives equal opportunities for students to raise queries
9.4 Gives opportunities for student-student interaction
9.5 Clarifies students’ doubts
9.6 Accepts students suggestions/opinions
9.7 Appreciates students’ participation
9.8 Motivates students well









v

The students:

9.9 Talk frequently among themselves
9.10 Write frequently
9.11 Discuss freely with the lecturers
9.12 Ask questions when necessary
9.13 Show interest in what is being taught
9.14 Participate enthusiastically in the activities/discussions








10 Assessment
The lecturer

10.1 Uses different forms of assessments

10.2 Poses questions that challenge students to think

10.3 Seeks feedback from students

10.4 Gives constructive feedback
11. Kindly provide examples for the following components based on your observation
Examples
Content
11.1 Focus of topic
11.2 Organisation of content
11.3 Explanation of terms/ processes
11.4 Appropriateness of examples used
Comments
Presentation
11.5 Preparation of the topic
11.6 Transition between topics/activities
11.7 Level of confidence
11.8 Voice volume and modulation
11.9 Eye-contact
11.10 Poise
11.11 Clarity of speech
Comments
Effectiveness
12.12 Lecturers’ level of understanding of
content/issues covered
12.13 Clarity of goals shown by the lecturer
12.14 Students’ level of absorption of what was
taught (based on their interactions+ notes)*
Comments
* Kindly study the notes of a few students and informally gather their opinion after class

vi

Dgï.J¸ï.J¸ï.n. ¨ÉAUÀ¼ÀÆgÀÄ-11
£ÀªÀÄÆ£É 3: JgÀqÀ£ÉÃ r.Jqï. ²PÀëuÁyðUÀ½UÉ ªÀiÁvÀæ.
¤ªÀÄä ªÉÊAiÀÄQÛPÀ »£Éß¯ÉAiÀÄ ªÀiÁ»wAiÀÄ£ÀÄß zÀAiÀÄ«lÄÖ MzÀV¹, CUÀvÀå«zÀÝ°è “ “ UÀÄgÀÄvÀ£ÀÄß ºÁQ:

1. °AUÀ
2. ªÀAiÀÄ¸ÀÄì:

: ¹ÛçÃ / ¥ÀÄgÀÄµÀ
ªÀµÀð.

3. eÁwÃAiÀÄvÉ: ¥À.eÁ./¥À.ªÀ./E»AªÀ/»AªÀ/C®à ¸ÀASÁåvÀ/ªÀÄÄAzÀÄªÀgÉzÀ eÁw
4. ¦.AiÀÄÄ.¹.AiÀÄ°è C¨sÁå¸À ªÀiÁrzÀ: a) ¨sÁµÉUÀ¼ÀÄ:
b) LaÒPÀ «µÀAiÀÄUÀ¼ÀÄ:
c) ªÀiÁzsÀåªÀÄ:
5. PÀÄlÄA§zÀ DzÁAiÀÄ ºÁUÀÆ PÀÄlÄA§ ¸ÀzÀ¸ÀågÀ ¸ÀASÉå :
PÀæªÀiÁAPÀ ªÁ¶ðPÀ DzÁAiÀÄ
“”ºÁQ
5.1
gÀÆ. 60,000/- QÌAvÀ ºÉZÀÄÑ
5.2
gÀÆ. 48,001/- jAzÀ gÀÆ. 60,000/5.3
gÀÆ. 24,001/- jAzÀ gÀÆ s.48,000/5.4
gÀÆ. 12,001/- jAzÀ gÀÆ. 24,000/5.5
gÀÆ. 6,000/- jAzÀ gÀÆs. 12,000/5.6
gÀÆ. 6,000/- QÌAvÀ PÀrªÉÄ.
6. ¤ÃªÀÅ r.Jqï.²PÀët PÀæªÀÄPÉÌ KPÉ ¸ÉÃj¢j? ¤ªÀÄUÉ CvÀåAvÀ ¸ÀªÀÄAd¸ÀªÉ¤¹zÀÝPÉÌ ‘’ UÀÄgÀÄvÀÄ ºÁQ.
6.1 ¨ÉÆÃzsÀ£ÉAiÀÄ §UÉÎ eÁÕ£À ¸ÀA¥ÁzÀ£ÉUÁV
6.2 PÀÄlÄA§zÀ ¸À®ºÉ ªÉÄÃgÉUÉ
6.3 ¥ÀæªÀiÁt ¥ÀvÀæ ¥ÀqÉzÀÄ, ²PÀëPÀgÁUÀ®Ä
6.4 ¨ÉÃgÉ®Æè CªÀPÁ±À ¹UÀzÉÃ EzÀÄÝzÀPÁÌV
6.5 UÁæ«ÄÃt ¥ÀæzÉÃ±ÀzÀ ªÀÄPÀÌ½UÉ ¸ÉÃªÉ ¸À°è¸À®Ä
6.6 C£ÀåPÁgÀt: ¸ÀàµÀÖªÁV £ÀªÀÄÆ¢¹
7. r.Jqï. ²PÀëuÁªÀ¢üAiÀÄ°è PÀ°vÀ/C¨sÀå¹¹zÀ AiÀiÁªÀ «µÀAiÀÄUÀ¼ÀÄ ¤ªÀÄä ¨ÉÆÃzsÀ£ÁPÁAiÀÄð C¨sÁå¸À
(¥ÁæQÖÃ¸ï nÃaAUï)zÀ°è ¸ÀºÁAiÀÄPÀªÁVzÀÝªÀÅ? ¸ÀA§A¢ü¹zÀ CAPÀtUÀ¼À°è ‘’ UÀÄgÀÄvÀÄ ºÁQ.
PÀæªÀiÁAPÀ
7.1
7.2
7.3
7.4
7.5

«µÀAiÀÄUÀ¼ÀÄ
²PÀëtzÀ ¥ÀjPÀ®à£ÁvÀäPÀ §Ä£Á¢UÀ¼ÀÄ
DzsÀÄ¤PÀ ²PÀëtzÀ°è ªÀÄ£ÉÆÃ«eÁÕ£À
¥ÀoÀåPÀæªÀÄ ¸ÀAªÀºÀ£ÉAiÀÄ vÀvÀéUÀ¼ÀÄ
«µÀAiÀiÁzsÁjvÀ ¨ÉÆÃzsÀ£Á «zsÁ£ÀUÀ¼ÀÄ ¨sÁµÉ
DgÉÆÃUÀå ªÀÄvÀÄÛ zÉÊ»PÀ ²PÀët

A
§ºÀÄvÉÃPÀ

B
¨sÁUÀ±ÀB

C
CvÀå®à

vii

7.6
7.7
7.8
7.9
7.10
7.11
7.12
7.13
7.14
7.15
7.16

PÁAiÀiÁð£ÀÄ¨sÀªÀ ²PÀët/ PÁAiÀÄð ²PÀët
«µÀAiÀÄ eÁÕ£À ¸ÀAªÀzsÀð£É
ªÀiË®å ²PÀët
¸ÀAVÃvÀ ²PÀët
PÀ¯Á ²PÀët
¸ÁA¸ÀÌøwPÀ ºÁUÀÆ ¸Á»vÀåPÀ ZÀlÄªÀnPÉUÀ¼ÀÄ
PÀA¥ÀÆålgï ²PÀët
DzsÀÄ¤PÀ ²PÀëtzÀ M®ªÀÅUÀ¼ÀÄ
±ÉÊPÀëtÂPÀ PÁAiÀÄð ¤ªÀðºÀuÉ ªÀÄvÀÄÛ ±Á¯Á¸ÀAWÀl£É
«µÀAiÀiÁzsÁjvÀ a) ¨ÉÆÃzsÀ£Á «zsÁ£ÀUÀ¼ÀÄ
b) LaÒPÀ ¨ÉÆÃzsÀ£Á «zsÁ£ÀUÀ¼ÀÄ
QæAiÀiÁ ¸ÀA±ÉÆÃzsÀ£É

8. r.Jqï.²PÀëuÁªÀ¢üAiÀÄ°è ¤ÃªÀÅ ºÀ®ªÁgÀÄ ¨ÉÆÃzsÀ£Á PË±À®åUÀ¼À£ÀÄß ¨É¼À¹PÉÆAr¢ÝÃj. ¤ÃªÀÅ
CªÀÅUÀ¼À G¥ÀAiÀÄÄPÀÛvÉAiÀÄ£ÀÄß ºÉÃUÉ ªÀiÁ¥À£À ªÀiÁqÀÄ«j? ¸ÀÆPÀÛ CAPÀtzÀ°è ‘’ UÀÄgÀÄvÀÄ ºÁQ.
PÀæªÀiÁAPÀ
PÉëÃvÀæ/ PË±À®/ ¸ÁªÀÄxÀåðUÀ¼ÀÄ
CvÀÄåvÀÛªÀÄ GvÀÛªÀÄ
vÀÈ¦ÛPÀgÀ CvÀÈ¦ÛPÀgÀ
8.1
¥Àæ²ß¸ÀÄªÀÅzÀÄ
8.2
PÀ¥ÀÄàºÀ®UÉ §¼ÀPÉ
8.3
«µÀAiÀiÁA±ÀUÀ¼À£ÀÄß zÁn¸ÀÄªÀ ¥ÀæQæAiÉÄ
8.4
PÀ°PÁ ¸ÁªÀÄxÀåðªÀ£ÀÄß ¨É¼É¸ÀÄªÀÅzÀÄ
8.5
§ºÀÄªÀUÀð ¨ÉÆÃzsÀ£Á vÀAvÀæ
8.6
ªÀiË®åªÀiÁ¥À£À
a) «µÀAiÀiÁzsÁjvÀ
b) ¸ÁªÀÄxÁåðzsÁjvÀ
8.7
ZÀlÄªÀnPÉ DzsÁjvÀ ¨ÉÆÃzsÀ£É
8.8
¥ÁoÀ«ÃPÀëuÉ
8.9
¸ÀºÀ¥ÀoÀå ZÀlÄªÀnPÉUÀ¼ÀÄ
8.10
§ºÀÄªÀiÁzsÀåªÀÄzÀ°è(ªÀÄ°ÖÃ«ÄÃrAiÀiÁ)¨ÉÆÃ¢ü¸ÀÄªÀÅzÀÄ
8.11
¸ÀªÀÄÄzÁAiÀÄzÉÆA¢UÉ PÁAiÀÄð ¤ªÀðºÀuÉ
8.12
¥ÀæzÀ±Àð£À ¥ÁoÀ ¤ÃqÀÄªÀÅzÀÄ
8.13
E£ÁßªÀÅzÉÃ PË±À® - «ªÀgÀªÁV £ÀªÀÄÆ¢¹
9.1 r.Jqï.²PÀëtzÀ §UÉÎ ¤ªÀÄUÉ ªÉÄZÀÄÑUÉAiÀiÁzÀ JgÀqÀÄ CA±ÀUÀ¼ÀÄ/«ZÁgÀUÀ¼ÀÄ
__________________________________________________________________
___________________________________________________________________
9.2 rJqï.²PÀëtzÀ §UÉÎ ¤ªÀÄUÉ ªÉÄZÀÄÑUÉAiÀiÁUÀzÀ JgÀqÀÄ CA±ÀUÀ¼ÀÄ/«ZÁgÀUÀ¼ÀÄ.
____________________________________________________________________
viii

£ÀªÀÄÆ£É 4: G¥À£Áå¸ÀPÀjUÉ ¥Àæ±ÁßªÀ½
¨sÁUÀ-1
zÀAiÀÄ«lÄÖ F ¥Àæ±ÁßªÀ½AiÀÄ°ègÀÄªÀ CUÀvÀå ªÀiÁ»wUÀ¼À£ÀÄß ¤Ãr, ºÁUÀÆ ¸ÀÆavÀ CAPÀtUÀ¼À°è “ “ UÀÄvÀð£ÀÄß ºÁQ:
1.

°AUÀ

: ¹ÛçÃ / ¥ÀÄgÀÄµÀ

2. ªÀAiÀÄ¸ÀÄì:

ªÀµÀð

3. ¸ÁªÀiÁ£Àå «zÁåºÀðvÉ:

B.Sc/BA/M.Sc/M.A/M.Phil/Ph.D

4. ¥Áæ«tåvÉ ºÉÆA¢gÀÄªÀ «µÀAiÀÄ(UÀ¼ÀÄ):

5. ªÀÈwÛ¥ÀgÀ «zÁåºÀðvÉ:

n.¹.JZï/r.Jqï/©.Jqï/JA.Jqï/²PÀëtzÀ°è JA.¦ü¯ï/¦.JZï.r,

6. ¨ÉÆÃzsÀ£Á£ÀÄ¨sÀªÀ (ªÀµÀðUÀ¼À°è) ____________________
a) ¥ÁæxÀ«ÄPÀ ±Á¯ÉUÀ¼À°è:
b) ¥ËæqsÀ±Á¯ÉUÀ¼À°è:
c) G£ÀßvÀ ¥ËæqsÀ±Á¯É/dÆå¤AiÀÄgï PÁ¯ÉÃdÄUÀ¼À°è:
d) ¥ÁæxÀ«ÄPÀ ±Á¯Á ²PÀëPÀgÀ vÀgÀ¨ÉÃw ¸ÀA¸ÉÜUÀ¼À°è:
7. ¨sÁUÀªÀ»¹zÀ vÀgÀ¨ÉÃwUÀ¼À ¸ÀASÉå

:

7.1 F vÀgÀ¨ÉÃwUÀ¼À «ªÀgÀ/ªÉÊ²µÀ×öåUÀ¼À£ÀÄß zÀAiÀÄ«lÄÖ £ÀªÀÄÆ¢¹. (PÀ¼ÉzÀ JgÀqÀÄ ªÀµÀðzÀ)

PÀæªÀiÁAPÀ

vÀgÀ¨ÉÃw/PÁAiÀÄðPÀæªÀÄzÀ
ªÀ¸ÀÄÛ - «µÀAiÀÄ

PÁAiÀÄðPÀæªÀÄ AiÉÆÃf¹zÀ
¸ÀA¸ÉÜ/ªÀÄzsÀåªÀwð

PÁAiÀÄðPÀæªÀÄ CªÀ¢ü

7.2 ¤ÃªÀÅ ªÉÄaÑzÀ vÀgÀ¨ÉÃw/PÁAiÀÄðUÁgÀzÀ ºÉ¸ÀgÀ£ÀÄß w½¹.
ix

8. ¤ªÀÄä vÀgÀUÀw ¨ÉÆÃzsÀ£ÉAiÀÄ°è ««zsÀ «zsÁ£ÀUÀ¼À£ÀÄß §¼À¸ÀÄªÀ/C¼ÀªÀr¸ÀÄªÀ ¥ÀæªÀiÁtªÀÇ J¶ÖzÉ?
‘’UÀÄwð¤AzÀ £ÀªÀÄÆ¢¹.

¥ÀzÀÞw/«zsÁ£À/PÀæªÀÄ

PÀæªÀiÁAPÀ

8.1
8.2
8.3
8.4
8.5
8.6
8.7
8.8
8.9
8.10
8.11

¸ÁzsÀgÀt

¸ÀAzÀ¨sÀðzÀ°è

JµÉÖµÀÄÖ

«gÀ¼À

G¥À£Áå¸À
¥ÁævÀåQëPÉ
ZÀZÉð
¥ÁvÁæ©ü£ÀAiÀÄ
ªÁzÀ-¸ÀAªÁzÀ
PÁAiÀiÁðUÁgÀzÀ jÃw
¸ÀºÀ¥ÁpUÀ½AzÀ ¨ÉÆÃzsÀ£É
«ZÁgÀ UÉÆÃ¶×
aAvÀ£À-ªÀÄAxÀ£À
¥Àæ±ÉÆßÃvÀÛgÀ
EvÀgÉ (£ÀªÀÄÆ¢¹)

9. PÉ¼ÀUÉ PÁtÂ¹zÀ
§¼À¸ÀÄ«j?

¸ÀA¥À£ÀÆä®UÀ¼À£ÀÄß

¨ÉÆÃzsÀ£Á

¸ÀA¥À£ÀÆä®UÀ¼ÀÄ

PÀæªÀiÁAPÀ

9.1
9.2
9.3
9.4
9.5
9.6
9.7
9.8
9.9
9.10
9.11
9.12
9.13

ºÉÃgÀ¼À

ºÉÃgÀ¼À

¸ÁzsÁgÀt

ªÀÄvÀÄÛ

ºÉÃUÉ

«gÀ¼À

¥ÀoÀå ¥ÀÄ¸ÀÛPÀUÀ¼ÀÄ
ªÀÄÄ¢ævÀ n¥ÀàtÂUÀ¼ÀÄ
¸Àé ¤«ÄðvÀ n¥ÀàtÂUÀ¼ÀÄ
©üwÛ avÀæ/¨sÀÆ¥Àl/avÀæ¥ÀoÀUÀ¼ÀÄ
ªÀvÀðªÀiÁ£À ¥ÀwæPÉ/¤AiÀÄvÀPÁ°PÉUÀ¼ÀÄ
«±ÀéPÉÆÃ±ÀUÀ¼ÀÄ
¹ÜgÀªÀiÁzÀjUÀ¼ÀÄ
QæAiÀiÁvÀäPÀ ªÀiÁzÀjUÀ¼ÀÄ (ªÀQðAUï ªÀiÁqÉ¯ïì)
C¨sÁå¸ÀzÀ ºÁ¼ÉUÀ¼ÀÄ
ªÀÄÄ¢ævÀ/EvÀgÉ jÃw ºÁ¼É (±ÉÃqÀÄ«PÉ)
zÀÈ±Àå-±ÀæªÀt ¸ÁzsÀ£À-¸À®PÀgÀuÉUÀ¼ÀÄ
HgÀÄUÉÆÃ®Ä/D¸ÀgÉ ¤ÃqÀÄ«PÉ

EvÀgÉ (£ÀªÀÄÆ¢¹)
x

¥Á®PÀgÀÄ

«zÁåyðUÀ¼ÀÄ

²PÀëPÀgÀÄ

±Á¯É

`¥Àæ±ÉßUÀ½UÉ – GvÀÛgÀ’
PÀ°AiÀÄÄvÁÛgÉ
PÀ°PÉAiÀÄ°è D¸ÀQÛ PÀrªÉÄ
PÀ°PÁ ¥ÀæQæAiÉÄAiÀÄ°è ¸ÀQæAiÀÄªÁV
¨sÁVAiÀiÁUÀÄªÀÅ¢®è
¨ÉÆÃzsÀ£Á ¥ÀæQæAiÉÄAiÀÄ°è
PÀ¤µÀÖvÀªÀÄ ¨sÁUÀªÀ»¸ÀÄvÁÛgÉ
fÃªÀ£À ¥ÀAiÀÄðAvÀ PÀ°PÉUÉ ªÀiÁzÀj
MzÀV¸ÀÄªÀÅ¢®è

UÀÄA¥ÀÅ PÁAiÀÄðUÀ¼ÀÄ
«gÀ¼ÀªÁVgÀÄvÀÛªÉ
¥Àæ±ÉßUÀ¼À£ÀÄß ²PÀëPÀjAzÀ CxÀªÁ
¥ÀÄ¸ÀÛPÀUÀ½AzÀ ªÀiÁvÀæ ¥ÀqÉAiÀÄÄvÁÛgÉ

¸ÀAªÀºÀ£À PË±À®UÀ½UÉ CµÁÖV
ªÀÄºÀvÀé ¤ÃqÀÄªÀÅ¢®è
±Á¯ÉAiÀÄ°è ªÀiÁvÀæ PÀ°AiÀÄÄvÁÛgÉ.
¸ÀQæAiÀÄªÁV ¨sÁUÀªÀ»¸ÀÄªÀÅ¢®è

«zÁåyðAiÀÄ ªÀiË®åªÀiÁ¥À£À
ªÀiÁqÀÄvÁÛgÉ

ErÃ vÀgÀUÀwUÉ ¨ÉÆÃ¢ü¸ÀÄvÁÛgÉ

¸ÀªÀiÁd¢AzÀ ¥ÀævÉåÃQvÀªÁVzÉ
ªÀiÁ»w ¸ÀÄ®¨sÀªÁV ®¨sÀå«®è
vÁªÉÃ ¨ÉÆÃ¢ü¸ÀÄªÀgÀÄ

zÀÈ¶PÉÆÃ£À 1

C©ü¥ÁæAiÀÄªÀ£ÀÄß  w½¹.
¸ÀA¥ÀÇtð
M¦àvÀ

M¦àvÀ

M¥Àà¯ÁgÉ

§®ªÁV
«gÉÆÃ¢ü¸ÀÄªÉ

PÀ°PÉAiÀÄ°è vÀÄA§ D¸ÀPÀÛgÀÄ
PÀ°PÁ ¥ÀæQæAiÉÄAiÀÄ°è GvÁìºÀ¢AzÀ
¨sÁVAiÀiÁVgÀÄvÁÛgÉ
¨ÉÆÃzsÀ£Á ¥ÀæQæAiÉÄAiÀÄ°è
dªÁ¨ÁÝj¬ÄAzÀ ¥Á¯ÉÆÎ¼ÀÄîvÁÛgÉ
fÃªÀ£À ¥ÀAiÀÄðAvÀ PÀ°PÉUÉ ªÀiÁzÀj
MzÀV¸ÀÄªÀÅ¢®è

¥Àæ±ÉßUÀ½UÉ GvÀÛgÀ PÀAqÀÄPÉÆ¼ÀÄîvÁÛgÉ

¸ÀªÀiÁdzÀ°è MAzÁVzÉ
ªÀiÁ»w ªÀÄÄPÀÛªÁV ®¨sÀå
PÀ°AiÀÄÄªÀ ¸ÀÆPÀÛ zÁjAiÀÄ£ÀÄß
PÀAqÀÄPÉÆ¼Àî®Ä «zÁåyðUÉ ¸ÀºÁAiÀÄ
ªÀiÁqÀÄvÁÛgÉ
«zÁåyðAiÀÄ ¸ÀéPÀ°PÉUÉ
ªÀiÁUÀðzÀ±Àð£À ¤ÃqÀÄvÁÛgÉ
«zÁåyðAiÀÄÄ vÀ£Àß ¥ÀæUÀwAiÀÄ£ÀÄß
vÁ£ÉÃ PÀAqÀÄPÉÆ¼Àî®Ä ¸ÀºÁAiÀÄ
¤ÃqÀÄvÁÛgÉ
¸ÀAªÀºÀ£À PË±À®UÀ½UÉ vÀÄA§
ªÀÄºÀvÀé ¤ÃqÀÄvÁÛgÉ
±Á¯É¬ÄAzÀ ºÉÆgÀUÀÆ PÀÆqÀ
¸ÀQæAiÀÄªÁV ¥Á¯ÉÆÎ¼ÀÄîªÀgÀÄ/
ZÉ£ÁßV PÀ°AiÀÄÄvÁÛgÉ
UÀÄA¥ÀÅ PÁAiÀÄðUÀ¼ÀÄ
AiÀÄxÉÃZÀÒªÁVgÀÄvÀÛªÉ
¸ÀévÀB D¯ÉÆÃa¹ ¥Àæ±Éß PÉÃ¼ÀÄvÁÛgÉ

zÀÈ¶PÉÆÃ£À 2

¸ÀA¥ÀÇtð
M¦àvÀ

M¦àvÀ

M¥Àà¯ÁgÉ

xi

§®ªÁV
«gÉÆÃ¢ü¸ÀÄªÉ

10. PÉ® C£ÀÄ¨sÀ« ¥Àæ²PÀëPÀgÀÄ CªÀgÀ zÀÈ¶ÖPÉÆÃ£ÀzÀ°è ±Á¯ÉAiÀÄ, ²PÀëPÀgÀ ªÀÄvÀÄÛ «zÁåyðUÀ¼À ¥ÁvÀæUÀ¼À §UÉÎ ¥Àæ²ß¹zÀgÀÄ. E°è JgÀqÀÄ «¨sÀ£Àß zÀÈ¶ÖPÉÆÃ£ÀUÀ½ªÉ. zÀAiÀÄ«lÄÖ ¤ªÀÄä

11. ¤ªÀÄä C©ü¥ÁæAiÀÄzÀ°è r.Jqï. ²PÀëuÁªÀ¢üAiÀÄ°è ²PÀëuÁyðUÀ¼ÀÄ PÀ°vÀ/C¨sÀå¹¹zÀ AiÀiÁªÀ «µÀAiÀÄUÀ¼ÀÄ CªÀgÀÄ
²PÀëPÀgÁzÁUÀ ¥ÀæAiÉÆÃd£ÀPÉÌ §gÀÄvÀÛªÉ? ¥ÀæwAiÉÆAzÀPÀÆÌ ¸ÀÆPÀÛªÁV ‘’ UÀÄvÀÄð ºÁQ.
PÀæªÀiÁAPÀ
«µÀAiÀÄUÀ¼ÀÄ
§ºÀÄvÉÃPÀ
¨sÁUÀ±ÀB
11.1
²PÀëtzÀ ¥ÀjPÀ®à£ÁvÀäPÀ §Ä£Á¢UÀ¼ÀÄ
11.2
DzsÀÄ¤PÀ ²PÀëtzÀ°è ªÀÄ£ÉÆÃ«eÁÕ£À
11.3
¥ÀoÀåPÀæªÀÄ¸ÀAªÀºÀ£ÉAiÀÄ vÀvÀéUÀ¼ÀÄ
11.4
«µÀAiÀiÁzsÁjvÀ ¨ÉÆÃzsÀ£Á «zsÁ£ÀUÀ¼ÀÄ-¨sÁµÉ.
11.5
DgÉÆÃUÀå ªÀÄvÀÄÛ zÉÊ»PÀ ²PÀët
11.6
PÁAiÀÄð²PÀët/PÁAiÀÄð£ÀÄ¨sÀªÀ²PÀët
11.7
«µÀAiÀÄeÁÕ£À ¸ÀAªÀzsÀð£É
11.8
ªÀiË®å ²PÀët
11.9
¸ÀAVÃvÀ ²PÀët
11.10
PÀ¯Á ²PÀët
11.11
¸ÁA¸ÀÌøwPÀ ºÁUÀÆ ¸Á»vÀåPÀ ZÀlÄªÀnPÉUÀ¼ÀÄ
11.12
PÀA¥ÀÆålgï ²PÀët
11.13
DzsÀÄ¤PÀ ²PÀëtzÀ M®ªÀÅUÀ¼ÀÄ
11.14
±ÉÊPÀëtÂPÀ PÁAiÀÄð¤ªÀðºÀuÉ ºÁUÀÆ ±Á¯Á ¸ÀAWÀl£É
11.15
«µÀAiÀiÁzsÁjvÀ ¨ÉÆÃzsÀ£Á «zsÁ£ÀUÀ¼ÀÄ
11.16
QæAiÀiÁ ¸ÀA±ÉÆÃzsÀ£É
12. ¤ªÀÄä «zÁåyðUÀ¼À°è ¨É¼É¹zÀ ¨ÉÆÃzsÀ£Á PË±À®UÀ¼À G¥ÀAiÀÄÄPÀÛvÉAiÀÄ£ÀÄß ¤ÃªÀÅ ºÉÃUÉ ªÀiË°åÃPÀj¸ÀÄ«j?

CvÀå®à

PÀæªÀiÁAPÀ
12.1
12.2
12.3
12.4
12.5
12.6

CvÀÈ¦ÛPÀgÀ

PÉëÃvÀæUÀ¼ÀÄ/PË±À®UÀ¼ÀÄ

CvÀÄåvÀÛªÀÄ

GvÀÛªÀÄ

vÀÈ¦ÛPÀgÀ

¥Àæ²ß¸ÀÄ«PÉ
PÀ¥ÀÄà ºÀ®UÉAiÀÄ §¼ÀPÉ
«µÀAiÀiÁA±ÀUÀ¼À£ÀÄß zÁn¸ÀÄªÀ ¥ÀæQæAiÉÄ
PÀ°PÁ ¸ÁªÀÄxÀåðªÀ£ÀÄß ªÀÈ¢Þ¸ÀÄ«PÉ
§ºÀÄªÀUÀð ¨ÉÆÃzsÀ£Á vÀAvÀæ

ªÀiË®åªÀiÁ¥À£À – a) «µÀAiÀiÁzsÁjvÀ
b) ¸ÁªÀÄxÁåðzsÁjvÀ
12.7
ZÀlÄªÀnPÉ DzsÁjvÀ ¨ÉÆÃzsÀ£É
12.8
¥ÁoÀUÀ¼À «ÃPÀëuÉ
12.9
¸ÀºÀ¥ÀoÀå «µÀAiÀÄUÀ¼ÀÄ
12.10
§ºÀÄ ªÀiÁzsÀåªÀÄUÀ¼ÉÆA¢UÉ
12.11
¸ÀªÀÄÄzÁAiÀÄzÉÆA¢UÉ PÁAiÀÄð¤ªÀðºÀuÉ
12.12
¥ÀæzÀ±Àð£À ¥ÁoÀ¤ÃqÀÄ«PÉ
12.13
EvÀgÉ (£ÀªÀÄÆ¢¹)
13. PÉ®ªÀÅ C¥ÀÆtð ªÁPÀåUÀ¼À£ÀÄß PÉ¼ÀUÉ PÉÆqÀ¯ÁVzÉ. ¤ªÀÄä C©ü¥ÁæAiÀÄzÀ°è AiÀiÁªÀ DAiÉÄÌ ªÁPÀåªÀ£ÀÄß ¸ÀÆPÀÛªÁV
¥ÀÆtðUÉÆ½¸ÀÄªÀÅzÀÄ JAzÉ¤¸ÀÄªÀÅzÉÆÃ CzÀPÉÌ  ªÀiÁr.
13.1 £À°-PÀ° vÀ£Àß UÀÄt®PÀëtUÀ¼À£ÀÄß __________²PÀët ±Á¸ÀÛç¢AzÀ ¥ÀqÉzÀÄPÉÆArzÉ:
ªÀÄUÀÄ PÉÃA¢ævÀ

ZÀlÄªÀnPÁzsÁjvÀ

C£ÀÄ¨sÀªÁzsÁjvÀ

«ªÀÄ±ÁðvÀäPÀ

xii

13.2 £À°-PÀ° ¥ÀzÀÞwAiÀÄ°è ¥ÀoÀåPÀæªÀÄªÀ£ÀÄß __________________.
¥ÀÆwð PÉÊ©qÀ¯ÁVzÉ

aPÀÌ WÀlPÀUÀ¼ÁV «AUÀr¸À¯ÁVzÉZÀ

¤AiÀÄ«ÄvÀ PÁ®zÀ°è ¥ÀjµÀÌj¸À¯ÁUÀÄvÀÛzÉ

PÀ¤µÀÖ PÀ°PÉAiÀÄ DzsÁgÀzÀ ªÉÄÃ¯É gÀf¸À¯ÁVzÉ 
13.3 £À°-PÀ°AiÀÄ PÀ°PÁ ªÀUÀðUÀ¼ÀÄ «PÀ¹vÀUÉÆ¼Àî®Ä DzsÁgÀ _______________.
ªÀÄPÀÌ¼À PÀ°PÁ C£ÀÄ¨sÀªÀUÀ¼ÀÄ

Cj«£À ºÀAvÀ

«zÁåyðUÀ¼À D¸ÀQÛ

«µÀAiÀÄ/¨sÁµÉAiÀÄ ªÀ¸ÀÄÛ«µÀAiÀÄ

13.4 £À°-PÀ° vÀgÀUÀwAiÀÄ PÉÃAzÀæ ©AzÀÄ:
PÀ°PÁ ZÀlÄªÀnPÉUÀ¼À ¸ÀégÀÆ¥À
ªÀÄPÀÌ¼À PÀ°PÉAiÀÄ ¸ÁzsÀåvÉ
§ºÀÄªÀUÀð vÀgÀUÀwAiÀÄ£ÀÄß £ÀqÉ¸ÀÄªÀÅzÀÄ
«©ü£Àß jÃwAiÀÄ UÀÄA¥ÀÄUÀ¼À£ÀÄß ªÀiÁqÀÄªÀÅzÀÄ






13.5 gÁ¶ÖçÃAiÀÄ ¥ÀoÀåPÀæªÀÄ ZËPÀlÄÖ (NCF 2005) PÀ°PÉAiÀÄ£ÀÄß _____ ¥ÀæQæAiÉÄAiÀiÁV £ÉÆÃqÀÄvÀÛzÉ
eÁÕ£ÀzÀ gÀZÀ£ÉAiÀÄ

eÁÕ£À, ªÀÄ£ÉÆÃ¨sÁªÀ ªÀÄvÀÄÛ PË±À®zÀ UÀ½PÉAiÀÄ

Cj«£À C©üªÀÈ¢ÞAiÀÄ

ªÀvÀð£Á §zÀ¯ÁªÀuÉAiÀÄ

13.6 J£ï.¹.J¥sï 2005, ¥ÀoÀåPÀæªÀÄªÀ£ÀÄß _____ DzsÁgÀzÀ ªÉÄÃ¯É
¥ÀævÉåÃPÀ «µÀAiÀÄUÀ¼À
¸ÀÆPÀÛªÁzÀ ªÀiÁ»wAiÀÄ
¥ÁæxÀ«ÄPÀ ¥ÀjPÀ®à£ÉUÀ¼À
ªÀÄPÀÌ¼À D¸ÀQÛAiÀÄ

gÀa¸ÀÄvÀÛzÉ





13.7 J£ï.¹. J¥sï 2005 gÀ ªÉÄÃgÉUÉ ¥ÁoÀAiÉÆÃd£ÉUÀ¼ÀÄ ________________________________
C¼ÀvÉ ªÀiÁqÀ¯ÁUÀÄªÀ ªÀvÀð£Á §zÀ¯ÁªÀuÉUÀ¼À£ÀÄß vÀgÀÄªÀAwgÀ¨ÉÃPÀÄ

ºÀ¨Áð¶AiÀÄ£ï ªÉÄnÖ®ÄUÀ¼À£ÀÄß C£ÀÄ¸Àj¸À¨ÉÃPÀÄ

«µÀÀAiÀÄQÌAvÀ®Æ WÀlPÀzÀ ªÉÄÃ¯É PÉÃA¢æPÀÈvÀªÁVgÀ¨ÉÃPÀÄ

¸ÁªÀÄxÀåðUÀ½PÉAiÀÄ ªÀiË®åªÀiÁ¥À£À ªÀiÁqÀ®Ä ºÉZÀÄÑPÁ® vÉUÉzÀÄPÉÆ¼ÀÄîªÀÅzÀÄ

13.8 J£ï.¹.J¥sï 2005, ªÀiË®åªÀiÁ¥À£ÀªÀ£ÀÄß EzÀ£ÀÄß UÀÄgÀÄw¸À®Ä ¸ÀºÁAiÀÄªÀiÁqÀÄvÀÛzÉ JAzÀÄ
«zÁåyðUÀ¼À PÀ°PÁ vÉÆqÀPÀÄUÀ¼À£ÀÄß
«zÁåyðUÀ½UÉ ¥ÀjºÁgÀ ¨ÉÆÃzsÀ£ÉAiÀÄ CUÀvÀåUÀ¼À£ÀÄß
¥ÀjPÀ®à£ÉUÀ¼À£ÀÄß ªÀÄÆr¹PÉÆ¼Àî®Ä DUÀÄwÛgÀÄªÀ vÉÆAzÀgÉUÀ¼À£ÀÄß
ªÀÄPÀÌ¼À ªÀÄ£ÉÆÃ¨sÁªÀ ªÀÄvÀÄÛ D¸ÀQÛAiÀÄ£ÀÄß

ºÉÃ¼ÀÄvÀÛzÉ _____




xiii

£ÀªÀÄÆ£É 4: G¥À£Áå¸ÀPÀjUÉ ¥Àæ±ÁßªÀ½
¨sÁUÀ-2
F ¨sÁUÀzÀ°è ¨sÁµÉ/«µÀAiÀÄPÉÌ ¸ÀA§AzsÀ¥ÀlÖ ¥Àæ±ÉßUÀ¼À£ÀÄß PÉÆqÀ¯ÁVzÉ. zÀAiÀÄ«lÄÖ ¤ÃªÀÅ ¥ÁoÀªÀiÁqÀÄªÀ ¨sÁµÉ/«µÀAiÀÄzÀ
¥Àæ±ÉßUÀ¼À£ÀÄß ªÀiÁvÀæ GvÀÛj¹. GzÁºÀgÀuÉ, ¤ÃªÀÅ «eÁÕ£ÀzÀ ¥ÀzÀÞwUÀ¼À£ÀÄß PÀ°¸ÀÄªÀ ¥Àæ²PÀëPÀgÁVzÀÝ°è, «eÁÕ£ÀzÀ ¥Àæ±ÉßUÀ½UÉ
ªÀiÁvÀæ GvÀÛj¹.

PÀ£ÀßqÀ
PÉ¼ÀV£À ¥Àæ±ÉßUÀ½UÉ ¸Àj GvÀÛgÀUÀ¼À£ÀÄß CªÀÅUÀ¼À JzÀÄj£À CAQUÀ¼À°è UÀÄgÀÄw¹j.
1. E°è£À AiÀiÁªÀ UÀÄA¥ÀÅ PÀ£ÀßqÀzÀ gÀvÀßvÀæAiÀÄgÀ£ÀÄß ¤RgÀªÁV w½¸ÀÄwÛzÉ?
1. ¥ÀA¥À – ¥ÉÇ£Àß – gÀ£Àß
2. gÀ£Àß - ¥ÉÇ£Àß – d£Àß
3. ¥ÀA¥À - ¥ÉÇ£Àß – d£Àß
1. 2. 3.
2. D¢PÀ« ¥ÀA¥À£À PÀÄjvÀ ¥ÀæªÀÄÄR ±Á¸À£À J°èzÉ?
1. CtÂÚUÉÃj 2. §£ÀªÁ¹ 3. PÀÄPÁåð®A
1. 2. 3.
3. PÀ£ÀßqÀ gÀAUÀ¨sÀÆ«ÄAiÀÄ EwºÁ¸À ºÉÃ¼ÀÄªÁUÀ d£À¥ÀzÀ gÀAUÀ¨sÀÆ«ÄAiÀÄ£ÀÄß ¥ÀjUÀt£ÉUÉ
vÉUÉzÀÄPÉÆ¼ÀÄîªÀÅzÀÄ PÉ¼ÀV£À AiÀiÁªÀ PÁgÀtPÁÌV ¸ÀÆPÀÛ?
1. E®è¢zÀÝgÉ d£À¥ÀzÀ PÀ¯Á«zÀgÀÄ vÀdÕgÀÄ ªÀÄÄ¤¹PÉÆ¼ÀÄîvÁÛgÉ.
2. d£À¥ÀzÀªÀÅ J®è PÀ¯Á¥ÀæPÁgÀPÀÆÌ vÁ¬Ä¨ÉÃgÀÄ, DzÀÝjAzÀ ¥ÀjUÀt£ÉUÉ vÉUÉzÀÄPÉÆ¼Àî¨ÉÃPÀÄ.
3. E®è¢zÀÝgÉ «±Àé«zÁå®AiÀÄUÀ¼À°è d£À¥ÀzÀ «¨sÁUÀUÀ¼À ªÀÄºÀvÀé PÀrªÉÄAiÀiÁUÀÄvÀÛzÉ.
1. 2. 3.
4. PÀ£ÀßqÀ ¸Á»vÀåzÀ ªÉÄÃ¯É ¸ÀA¸ÀÌöÈvÀ, ¥ÁæPÀÈvÀ, EAVèÃµï ºÁUÀÆ §AUÁ° ¨sÁµÁ ¸Á»vÀåUÀ¼À ¥ÉæÃgÀuÉ
¥Àæ¨sÁªÀ EgÀÄªÀAvÉ vÀ«Ä¼ÀÄ ¨sÁµÁ ¸Á»vÀåzÀ ¥ÉæÃgÀuÉ ¥Àæ¨sÁªÀUÀ¼ÀÄ E¢ÝgÀ§ºÀÄzÉ?
1. EzÉ. EzÀ£ÀÄß ªÀZÀ£ÀPÁgÀgÀÄ ªÀÄvÀÄÛ ºÀjºÀgÀ£À ¸Á»vÀåzÀ DzsÁgÀ¢AzÀ®Æ ºÉÃ¼À§ºÀÄzÀÄ.
2. EzÉ. EzÀ£ÀÄß ºÀ¼ÉUÀ£ÀßqÀ ¸Á»vÀåzÀ DzsÁgÀ¢AzÀ®Æ ºÉÃ¼À§ºÀÄzÀÄ.
3. EAxÀ AiÀiÁªÀ ¥Àæ¨sÁªÀªÀÇ PÀ£ÀßqÀ ¸Á»vÀåzÀ ªÉÄÃ¯É AiÀiÁªÁUÀ®Æ DVAiÉÄÃ E®è
1. 2. 3.
5. £ÀªÉÇÃzÀAiÀÄ PÀxÉUÀ¼ÀÄ fÃªÀ£ÀzÀ CxÀðªÀ£ÀÄß ¥ÀæPÀÈw - fÃªÀ£ÀzÀ ¨ÁºÀå ¸ÀégÀÆ¥ÀzÀ ¸ÀA§AzsÀzÀ°è
ºÀÄqÀÄPÀÄªÀ ¥ÀæAiÀÄvÀß ªÀiÁrzÀgÉ, £ÀªÀå PÀxÉUÀ¼ÀÄ §zÀÄQ£À ªÀiË®åzÀ C£ÉéÃµÀuÉAiÀÄ£ÀÄß ªÀÄ£ÀÄµÀå CAvÀgÀAUÀzÀ°è
£ÀqÉ¸À®Ä ºÉZÀÄÑ MvÀÄÛ PÉÆqÀÄvÀÛªÉ. – F ºÉÃ½PÉAiÀÄ §UÉÎ ¤ªÀÄä C©ü¥ÁæAiÀÄªÉÃ£ÀÄ?
1. ¸Àj¬ÄzÉ
2. ¸Àj¬Ä®è
3. CzsÀð ¸Àj EzÉ
1. 2. 3

xiv

6. ¤Ã®PÀAoÉÃ±ÀégÀ £Álå ¸ÀAWÀzÀ ZÀlÄªÀnPÉUÀ½UÀÆ ¤Ã£Á¸ÀA£À wgÀÄUÁlPÀÆÌ ¸ÀA§AzsÀ«zÉAiÉÄ?
1. EzÉ

2. E®è.

3. »AzÉ EvÀÄÛ FUÀ CµÁÖV E®è
1. 2. 3.

7. PÀ« ªÀÄvÀÄÛ PÀÈwUÀ¼À£ÀÄß ºÉÆA¢¹j.
1. ¨sÀÄªÀ£ÀzÀ ¨sÁUÀå
2. EgÀÄªÀAwPÉ
3. PÀ£ÀßqÀ ±Á¸À£ÀUÀ¼À ¸ÁA¸ÀÌöÈwPÀ CzsÀåAiÀÄ£À
4. ¸ÀTÃVÃvÀ
5. PÀÄ¸ÀÄªÀÄ ¨Á¯É
6. ¥sÀtÂAiÀÄªÀÄä
7. ±ÀgÀ¥ÀAdgÀ
8. PÀA£ÀÄrAiÀÄ ºÀÄlÄÖ

JA.PÉ. EA¢gÁ
±ÀA¨sÁeÉÆÃ²
qÁ. zÀ.gÁ.¨ÉÃAzÉæ
qÁ. PÉ.J¸ï. £ÀgÀ¹AºÀ¸Áé«Ä
qÁ. azÁ£ÀAzÀ ªÀÄÆwð
zÉÃªÀ£ÀÆgÀÄ ªÀÄºÁzÉÃªÀ
f.J¸ï. DªÀÄÆgÀ
UÉÆÃ«AzÀ ¥ÉÊ
ZÀ£Àß«ÃgÀPÀt«
wæªÉÃtÂ

7. F ºÉÃ½PÉUÀ¼ÀÄ ¸ÀjAiÉÆÃ vÀ¥ÉÇàÃ w½¹j.
1. QÃvÀð£À ¸Á»vÀåzÀ ªÉÄÃ¯É ªÀZÀ£À ¸Á»vÀåzÀ ¥Àæ¨sÁªÀ EzÉ.
2. ¥ÀwæPÁ ªÀiÁzsÀåªÀÄzÀ ªÀÄÆ®PÀ PÀ£ÀßqÀ eÁt eÁuÉAiÀÄgÀ£ÀÄß
¨É¼É¹zÀ ±ÉæÃAiÀÄ¸ÀÄì ZÀA¥Á CªÀjUÉÉ ¸À®è¨ÉÃPÀÄ.
3. ¨ÉÃAzÉæAiÀÄªÀgÀÄ `£ÀgÀ§°’UÁV eÉÃ®ÄªÁ¸À C£ÀÄ¨sÀ«¹zÀÝgÀÄ.
4. PÀ£ÀßqÀPÉÌ ¨ÉÃPÀÄ PÀ£ÀßqÀzÉÝÃ ªÁåPÀgÀt PÀvÀÈð ±ÀAPÀgÀ¨sÀlÖ
5. PÀ«gÁd ªÀiÁUÀð PÀ£ÀßqÀ ªÉÆzÀ® PÁªÀå
6. PÀ£ÀßqÀ °¦ ¸ÀÄzsÁgÀuÉAiÀÄ «ZÁgÀªÀ£ÀÄß ©.JA.²æÃ. wÃªÀæªÁV ªÀiÁrzÀÝgÀÄ.
7. ¥ÀæUÀw²Ã® ¸Á»vÀå PÁ®zÀ°è PÀ£ÀßqÀ ¥ÀæPÁgÀ GvÀÌöÈµÀÖªÁV ¨É¼É¬ÄvÀÄ.
8. VæÃPï £ÁlPÀªÉÇAzÀgÀ°è PÀ£ÀßqÀzÀ ¥ÀzÀUÀ½gÀÄªÀÅzÀ£ÀÄß ªÉÆlÖªÉÆzÀ®Ä
PÀAqÀÄ »rzÀªÀgÀÄ ²æÃ ¥ÀAeÉ ªÀÄAUÉÃ±ÀgÁAiÀÄgÀÄ
9. ºÀ¼ÀUÀ£ÀßqÀzÀ°è CªÀÄä£ï JA§ÄzÀÄ ¥ÀÅgÀÄµÀªÁZÀPÀ ¥ÀzÀªÁVvÀÄÛ
10. PÀ£ÀßqÀzÀ°è PÉÊ¯Á¸ÀA £ÁlPÀUÀ¼À£ÀÄß §gÉAiÀÄ°®è

¸Àj / vÀ¥ÀÅöà
¸Àj
¸Àj
¸Àj
¸Àj
¸Àj
¸Àj

/
/
/
/
/
/

vÀ¥ÀÅöà
vÀ¥ÀÅöà
vÀ¥ÀÅöà
vÀ¥ÀÅöà
vÀ¥ÀÅöà
vÀ¥ÀÅöà

¸Àj / vÀ¥ÀÅöà
¸Àj / vÀ¥ÀÅöà
¸Àj / vÀ¥ÀÅöà
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£ÀªÀÄÆ£É 4: G¥À£Áå¸ÀPÀjUÉ ¥Àæ±ÁßªÀ½
¨sÁUÀ-2
F ¨sÁUÀzÀ°è ¨sÁµÉ/«µÀAiÀÄPÉÌ ¸ÀA§AzsÀ¥ÀlÖ ¥Àæ±ÉßUÀ¼À£ÀÄß PÉÆqÀ¯ÁVzÉ. zÀAiÀÄ«lÄÖ ¤ÃªÀÅ ¥ÁoÀªÀiÁqÀÄªÀ ¨sÁµÉ/«µÀAiÀÄzÀ
¥Àæ±ÉßUÀ¼À£ÀÄß ªÀiÁvÀæ GvÀÛj¹. GzÁºÀgÀuÉ, ¤ÃªÀÅ «eÁÕ£ÀzÀ ¥ÀzÀÞwUÀ¼À£ÀÄß PÀ°¸ÀÄªÀ ¥Àæ²PÀëPÀgÁVzÀÝ°è, «eÁÕ£ÀzÀ ¥Àæ±ÉßUÀ½UÉ
ªÀiÁvÀæ GvÀÛj¹.
English
Please tick the most appropriate answer:
1. The emphasis of language learning should shift from mastery learning of limited inputs to
regular exposure to a variety of meaningful language inputs. The statement is
__________________ true.
A. always
B. sometimes
C. never
D. can’t
say
2. Language is acquired when attention is focused not on language form, but on the
meaning of messages. This statement is ___________________
A. false
B. sometimes true
C. true
D. sometimes false
3. Divya always _____________ a saree.
A. wares
B. wear

C. wears

D. ware

4. _______ have to attend the meeting.
A. No one
B. Everyone

C. She

D. I

5. My father _____________dinner.
A. doing
B. cooks

C. cooking

6. Our office __________________ closed yesterday.
A. will
B. was
C. would

D. were

7. The print on the labels ___________________ very small.
A. are
B. being
C. aren’t
8. ____________ candidate have you voted for?
A. How
B. Who
C. What

D. do

D. is

D. Which

9. __________________ can’t snakes walk?
A. When
B. Why
C. How D. Where
10. _______________ they agree to this?
A. Why
B. When
C. Will

D. Where

11. The _______________ will be good during this time of the year.
A. wheather
B. weather
C. whether

D. climate

xvi

12. The rose is red. Red is _____________________ in this sentence.
A. Noun
B. Adverb
C. Article
D. Adjective
13. How________________ coffee powder is there in the cupboard?
A. many
B. much
C. lot of

D. more

14. Complete the poem with the help of words given in the box.
Little brother
My little brother thinks that ________
Is very, very big – like _____
He tries to join in all my _____
He tries to say the words I _____
He tries to catch me when I _____
And laughs because he thinks it’s _____
Mildred Mead

he, play, run, me, strong, do, long, say, two, fun
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£ÀªÀÄÆ£É 4: G¥À£Áå¸ÀPÀjUÉ ¥Àæ±ÁßªÀ½
¨sÁUÀ-2
F ¨sÁUÀzÀ°è ¨sÁµÉ/«µÀAiÀÄPÉÌ ¸ÀA§AzsÀ¥ÀlÖ ¥Àæ±ÉßUÀ¼À£ÀÄß PÉÆqÀ¯ÁVzÉ. zÀAiÀÄ«lÄÖ ¤ÃªÀÅ ¥ÁoÀªÀiÁqÀÄªÀ ¨sÁµÉ/«µÀAiÀÄzÀ
¥Àæ±ÉßUÀ¼À£ÀÄß ªÀiÁvÀæ GvÀÛj¹. GzÁºÀgÀuÉ, ¤ÃªÀÅ «eÁÕ£ÀzÀ ¥ÀzÀÞwUÀ¼À£ÀÄß PÀ°¸ÀÄªÀ ¥Àæ²PÀëPÀgÁVzÀÝ°è, «eÁÕ£ÀzÀ ¥Àæ±ÉßUÀ½UÉ
ªÀiÁvÀæ GvÀÛj¹.

«eÁÕ£À
¸ÀjAiÉÄ () vÀ¥ÉàÃ (×) CxÀªÁ ¤ªÀÄUÉ w½¢®èªÉÃ (?) JAzÀÄ wÃªÀiÁð¤¹. ¤ªÀÄä C¤¹PÉAiÀÄ£ÀÄß PÉÆnÖgÀÄªÀ eÁUÀzÀ°è
UÀÄgÀÄw¹.
¸Àj
vÀ¥ÀÄà
w½¢®è
1. ¥Àæ¥ÀAZÀ ºÉÃUÉ £ÀqÉAiÀÄÄvÀÛzÉ JA§ÄzÀgÀ §UÉÎ ««zsÀ ¸ÀªÀÄAiÀÄUÀ¼À°è ©ü£ÀßªÁzÀÀ
zÀÈ¶ÖPÉÆÃ£ÀUÀ¼À£ÀÄß ºÉÆA¢gÀÄªÀÅzÉÃ «eÕÁ£ÀzÀ ¸ÀégÀÆ¥À.
2. ¤¢ðµÀÖ PÀæªÀÄUÀ¼À£ÀÄß C£ÀÄ¸Àj¸ÀÄªÀÅzÀjAzÀ «eÁÕ£ÀzÀ CjªÀ£ÀÄß ¥ÀqÉAiÀÄÄªÀ zÉ±ÉAiÀÄ°è
«eÁÕ¤UÀ¼ÀÄ «¥sÀ®vÉAiÀÄ£ÀÄß C£ÀÄ¨sÀ«¸ÀÄªÀÅ¢®è.
3. ¨sËvÀ±Á¸ÀÛç, gÀ¸ÁAiÀÄ£À ±Á¸ÀÛç ªÀÄvÀÄÛ fÃªÀ ±Á¸ÀÛçUÀ½UÉ ¤¢ðµÀÖªÁzÀ J¯ÉèUÀ½ªÉ.
4. fÃ«UÀ¼ÉÆ¼ÀUÉ ±ÀQÛ MAzÀÄ gÀÆ¥À¢AzÀ E£ÉÆßAzÀÄ gÀÆ¥ÀPÉÌ ¥ÀjªÀvÀð£ÉAiÀiÁUÀÄªÀÅ¢®è.
5. ¥ÀgÀªÀiÁtÄUÀ¼À eÉÆÃqÀuÉAiÀÄ°è gÁ¸ÁAiÀÄ¤PÀ ±ÀQÛ EzÉ.
6. GµÀÚªÀiÁ¥ÀPÀUÀ¼ÀAvÀºÀ ¸ÁzsÀ£ÀUÀ½AzÀ ±ÁRªÀ£ÀÄß ¤RgÀªÁV C¼ÉAiÀÄ®Ä ¸ÁzsÀå
7. C¥ÁgÀzÀ±ÀðPÀ ªÀ¸ÀÄÛ ¨É¼ÀPÀ£ÀÄß vÀqÉzÁUÀ ªÀ¸ÀÄÛ«£À ¥Àæw©A§ GAmÁUÀÄvÀÛzÉ.
8. £ÀªÀÄä AiÀÄvÀßªÀ£ÀÄß UÀÄtÂ¸ÀÄªÀÅzÀgÀ ªÀÄÆ®PÀ ¸ÀgÀ¼À AiÀÄAvÀæUÀ¼ÀÄ PÉ®¸ÀªÀ£ÀÄß
PÀrªÉÄ ªÀiÁqÀÄvÀÛªÉ.
9. ªÀÄ¸ÀÆgÀ JAzÀgÉ ªÀ¸ÀÄÛ«£À ¨ÁVzÀ UÁdÄ. ¥Áèöå¹ÖPï CxÀªÁ AiÀiÁªÀÅzÉÃ ¥ÁgÀzÀ±ÀðPÀ
ZÀÆgÀÄ.
10. fÃ«UÀ¼À ªÀÄÆ®¨sÀÆvÀªÁzÀ QæAiÉÄUÀ¼ÀÄ, (GzÁºÀgÀuÉUÉ ¥Ë¶ÖPÁA±ÀUÀ½AzÀ ±ÀQÛAiÀÄ£ÀÄß
¥ÀqÉAiÀÄÄªÀÅzÀÄ.) fÃªÀPÉÆÃ±ÀUÀ¼À°è £ÀqÉAiÀÄÄvÀÛªÉ.
11. £É®zÀ ªÉÄÃ°gÀÄªÀ ZÁ¥ÉAiÀÄ ªÉÄÃ¯É PÁ°lÖgÉ ¨ÉZÀÑVgÀÄvÀÛzÉ. CzÉÃ £É®zÀ ªÉÄÃ¯É
PÁ°lÖgÉ vÀtÚVgÀÄvÀÛzÉ. EzÀPÉÌ PÁgÀt £É® ZÁ¥ÉVAvÀ GvÀÛªÀÄ ±ÁRªÁºÀPÀ.
12.

£ÁªÀÅ «zÀÄåvï ºÀjAiÀÄÄwÛgÀÄªÀ vÀAwAiÀÄ£ÀÄß ªÀÄÄnÖzÁUÀ £ÀªÀÄUÉ «zÀÄåvï
DWÁvÀªÁUÀÄvÀÛzÉ. KPÉAzÀgÉ £ÀªÀÄä zÉÃºÀ «zÀÄåZÀÒQÛAiÀÄ ¸ÀAªÁºÀPÀ.

xviii

£ÀªÀÄÆ£É 4: G¥À£Áå¸ÀPÀjUÉ ¥Àæ±ÁßªÀ½
¨sÁUÀ-2
F ¨sÁUÀzÀ°è ¨sÁµÉ/«µÀAiÀÄPÉÌ ¸ÀA§AzsÀ¥ÀlÖ ¥Àæ±ÉßUÀ¼À£ÀÄß PÉÆqÀ¯ÁVzÉ. zÀAiÀÄ«lÄÖ ¤ÃªÀÅ ¥ÁoÀªÀiÁqÀÄªÀ ¨sÁµÉ/«µÀAiÀÄzÀ
¥Àæ±ÉßUÀ¼À£ÀÄß ªÀiÁvÀæ GvÀÛj¹. GzÁºÀgÀuÉ, ¤ÃªÀÅ «eÁÕ£ÀzÀ ¥ÀzÀÞwUÀ¼À£ÀÄß PÀ°¸ÀÄªÀ ¥Àæ²PÀëPÀgÁVzÀÝ°è, «eÁÕ£ÀzÀ ¥Àæ±ÉßUÀ½UÉ
ªÀiÁvÀæ GvÀÛj¹.

UÀtÂvÀ
¸ÀjAiÉÄ () vÀ¥ÉàÃ (×) CxÀªÁ ¤ªÀÄUÉ w½¢®èªÉÃ (?) JAzÀÄ wÃªÀiÁð¤¹.
C¤¹PÉAiÀÄ£ÀÄß PÉÆnÖgÀÄªÀ eÁUÀzÀ°è UÀÄgÀÄw¹.
¸Àj

vÀ¥ÀÄà

¤ªÀÄä
w½¢®è

1. ±Á¯Á UÀtÂvÀzÀ°è ¥Àdû¯ïì ©r¸ÀÄªÀÅzÀÄ, Cw ªÀÄÄRåªÁzÀ CA±ÀªÁVzÉ.
2. ©ü£ÀßgÁ²UÀ¼À §UÉÎ PÀ°AiÀÄzÉ zÀ±ÀªÀiÁA±ÀUÀ¼À£ÀÄß PÀ°AiÀÄÄªÀÅzÀÄ ¸ÁzsÀå«®è
3. UÀtÂvÀ «µÀAiÀÄªÀÅ AiÀÄÆgÉÆÃ¥ï£À°è GUÀªÀÄªÁV ¥Àæ¥ÀAZÀzÀ EvÀgÀ ¨sÁUÀUÀ½UÉ ºÀgÀrvÀÄ.
4. JgÀqÀÄ ¹°AqÀgï DPÀÈwUÀ½ªÉ. ªÉÆzÀ®£ÉÃ ¹°AqÀj£À wædå r1, JvÀÛgÀ h1, DVzÉ. JgÀqÀ£ÉÃ
¹°AqÀj£À wædå r2 JvÀÛgÀ h2DVzÉ. JgÀqÀÆ ¹°AqÀgÀÄUÀ¼À ºÉÆgÀªÉÄÊ PÉëÃvÀæ¥sÀ® MAzÉÃ DVzÉ.
CªÀÅUÀ¼À UÁvÀæ MAzÉÃ DVgÀÄvÀÛzÉ.
5. ±Á¯ÉUÀ¼À°è UÀtÂvÀ ¨ÉÆÃ¢ü¸ÀÄªÀÅzÀgÀ ¥ÀæªÀÄÄR PÁgÀt GvÀÛªÀÄ ¯ÉPÁÌZÁgÀzÀ PË±À® ¨É¼À¸ÀÄªÀÅzÉÃ
DVzÉ.
6. ©ÃdUÀtÂvÀ ¸À«ÄÃPÀgÀtUÀ¼ÀÄ AiÀiÁªÁUÀ®Æ MAzÉÃ ¥ÀjºÁgÀªÀ£ÀÄß ºÉÆA¢gÀÄvÀÛzÉ.
7. ªÀÄPÀÌ¼ÀÄ ªÀÄVÎUÀ¼À£ÀÄß PÀAoÀ¥ÁoÀ ªÀiÁqÀÄªÀªÀgÉUÉ UÀtÂvÀzÀ PÀ°PÉ C¥ÀÆtðªÁUÀÄªÀÅzÀÄ
8. ¥ÀæwAiÉÆAzÀÄ ZËPÀªÀÇ MAzÀÄ ZÀvÀÄ¨sÀÄðdªÉÃ
9. 7£ÀÄß 700% JAzÀÆ PÀÆqÀ ªÀåPÀÛ¥Àr¸À§ºÀÄzÀÄ(¥Àæw¤¢ü¸À§ºÀÄzÀÄ)
10. PÉ¼ÀV£À avÀæUÀ¼À°è avÀæ 2 gÀ ¸ÀÄvÀÛ¼ÀvÉ avÀæ 1 gÀ ¸ÀÄvÀÛ¼ÀvÉVAvÀ PÀrªÉÄ DVzÉ

avÀæ 1

avÀæ 2
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£ÀªÀÄÆ£É 4: G¥À£Áå¸ÀPÀjUÉ ¥Àæ±ÁßªÀ½
¨sÁUÀ-2
F ¨sÁUÀzÀ°è ¨sÁµÉ/«µÀAiÀÄPÉÌ ¸ÀA§AzsÀ¥ÀlÖ ¥Àæ±ÉßUÀ¼À£ÀÄß PÉÆqÀ¯ÁVzÉ. zÀAiÀÄ«lÄÖ ¤ÃªÀÅ ¥ÁoÀªÀiÁqÀÄªÀ ¨sÁµÉ/«µÀAiÀÄzÀ
¥Àæ±ÉßUÀ¼À£ÀÄß ªÀiÁvÀæ GvÀÛj¹. GzÁºÀgÀuÉ, ¤ÃªÀÅ «eÁÕ£ÀzÀ ¥ÀzÀÞwUÀ¼À£ÀÄß PÀ°¸ÀÄªÀ ¥Àæ²PÀëPÀgÁVzÀÝ°è, «eÁÕ£ÀzÀ ¥Àæ±ÉßUÀ½UÉ
ªÀiÁvÀæ GvÀÛj¹.

¸ÀªÀiÁd«eÁÕ£À
1. F PÀ¯ÉUÀ¼À£ÀÄß ¥ÉÇÃ¶¹zÀ gÁdªÀÄ£ÉvÀ£ÀUÀ¼À£ÀÄß DAiÀÄÄÝ, ©lÖ ¸ÀÜ¼ÀUÀ¼À°è §gÉ¬Äj.
1.1 PÀjAiÀÄ PÀ°è£À°è PÀÄ¸ÀÄjPÉ®¸ÀzÀ PÉvÀÛ£ÉAiÀÄ£ÀÄß ªÉÆvÀÛ ªÉÆzÀ®Ä DgÀA©ü¹zÀªÀgÀÄ_____________
(PÀ¯Áåt ZÁ®ÄPÀågÀÄ, ºÉÆAiÀÄì¼ÀgÀÄ, AiÀiÁzÀªÀgÀÄ)
1.2 UÀÄAºÁvÀgÀ zÉÃªÁ®AiÀÄUÀ¼À ¤ªÀiÁðtzÀ ¥ÉÇæÃvÁìºÀ ªÉÆzÀ®Ä ªÀiÁrzÀªÀgÀÄ_____________
(UÀÄ¥ÀÛgÀÄ, ¸ÁvÀªÁºÀgÀÄ, ¨ÁzÁ«Ä ZÁ®ÄPÀågÀÄ)
1.3 PÁ«PÀ¯É ºÉZÀÄÑ ¥ÀæZÀ°vÀ«zÀÄÝ _____________
(PÀzÀA§gÁdåzÀ°è, ªÉÆUÀ¯ï ¸ÁªÀiÁædåzÀ°è, ¥ÁAqÀå CgÀ¸ÀgÀ°è)
1.4 ¯ÉÆÃºÀ ªÀÄÆwð¤ªÀiÁðtPÉÌ ºÉZÀÄÑ ¥ÉÇæÃvÁìºÀ ¤ÃrzÀªÀgÀÄ _____________
(ZÉÆÃ¼ÀgÀÄ, ZÉÃgÀgÀÄ. ¥ÁAqÀågÀÄ)
1.5 PÀ£ÁðlPÀ ¸ÀAVÃvÀ ¥ÀæPÁgÀ _____________PÁ®zÀ°è ªÉÆzÀ°nÖvÀÄ.
(vÀAeÁªÀÇgÀÄ ZÉÆÃ¼ÀgÀÄ, «dAiÀÄ£ÀUÀgÀ, ªÉ®Æèj£À £ÁAiÀÄPÀgÀÄ)
1.6 UÁAzsÁgÀ ²®àªÀÅ ______________________ EªÀjAzÀ ¥ÀæZÀ°vÀPÉÌ §A¢vÀÄ.
(PÀ¤µÀÌ, ªÀiËAiÀÄð, PÀté)
1.7 EªÀgÀ D¸ÁÜ£ÀzÀ°è »AzÀÆ¸ÁÜ¤ ¸ÀAVÃvÀPÉÌ ºÉZÀÄÑ ¥ÉÇæÃvÁìºÀ
zÉÆgÉ¬ÄvÀÄ______________________.
(ªÉÆUÀ®gÀÄ, ºÉÊzÀgÁ°, CPÁðmï £ÀªÁ§gÀÄ)
1.8 ¸ÁvÀªÁºÀ£ÀgÀ gÁdzsÁ¤AiÀiÁVzÀÝ ¥ÀæwµÁ×£À¥ÀÅgÀ(FV£À ¥ÉÊoÀt-ªÀÄºÁgÁµÀÖç) FUÀ®Æ
¥Àæ¹zÀÞ«gÀÄªÀÅzÀÄ _____________.
(eÉÃrªÀÄtÂÚ£À ªÀ¸ÀÄÛUÀ¼À ¤ªÀiÁðtPÁÌV, gÉÃµÉä ¹ÃgÉUÀ¼À £ÉÃAiÀÄÎUÁV, GQÌ£À ªÉÆ¼ÉUÀ½UÁV)
2. PÉ¼ÀV£À ºÉÃ½PÉUÀ¼ÀÄ ªÁ¸ÀÛªÀPÉÌ ºÀwÛgÀªÉÃ zÀÆgÀªÉÃ D¯ÉÆÃZÀ£É ªÀiÁr w½¹j.
2.1 GvÀÛgÀ ¨sÁgÀvÀzÀ ªÉÄÃ¯É WÀfß ªÀÄºÀªÀÄäzÀ£À zÁ½AiÀiÁUÀÄwÛzÀÝ PÁ® Qæ.±À.
¸ÀÄªÀiÁgÀÄ 1000- Qæ.±À. 1026. F CªÀ¢üAiÀÄ°è zÀQët¨sÁgÀvÀzÀ°è D¼ÀÄwÛzÀÝ
¥ÀæªÀÄÄR gÁdgÉAzÀgÉ ZÁ®ÄPÀå ¸ÉÆÃªÉÄÃ±ÀégÀ DºÀªÀªÀÄ®è ªÀÄvÀÄÛ gÁeÉÃAzÀæ
ZÉÆÃ¼À

ªÁ¸ÀÛªÀPÉÌ ºÀwÛgÀ / zÀÆgÀ

2.2 PÀ¯ÁåtzÀ°è ©dÓ¼À£À PÁ® §¸ÀªÀ – C®èªÀÄgÀ PÁ®ªÀÇ ºËzÀÄ. DUÀ GvÀÛgÀ
¨sÁgÀvÀzÀ°è ªÀÄºÀªÀÄäzï WÉÆÃjAiÀÄ zÁ½UÀ¼ÀÄ ªÀÄÄV¢zÀÝªÀÅ.
2.3 «dAiÀÄ£ÀUÀgÀzÀ ²æÃPÀÈµÀÚzÉÃªÀgÁAiÀÄ ªÀÄvÀÄÛ ªÉÆUÀ® ¨Á§gï
¸ÀªÀÄPÁ°Ã£ÀgÁVzÀÝgÀÄ.

ªÁ¸ÀÛªÀPÉÌ ºÀwÛgÀ / zÀÆgÀ

2.4 ªÁ¸ÉÆÌÃrUÁªÀiÁ ¨sÁgÀvÀPÉÌ ¥ÁzÁ¥ÀðuÉ ªÀiÁrzÀÄÝ Qæ.±À.1498. DUÀ
zÀQëtzÀ°è D¼ÀÄwÛzÀÝ ¥ÀæªÀÄÄR CgÀ¸ÀÄªÀÄ£ÉvÀ£À ºÉÆAiÀÄì¼ÀgÀÄ ªÀÄvÀÄÛ AiÀiÁzÀªÀgÀÄ.
2.5 PÁ£ÀìAn£ÉÆÃ¥À¯ï lQðUÀ¼À PÉÊªÀ±ÀªÁzÀ ¸ÀªÀÄAiÀÄ Qæ.±À. DUÀ ¨sÁgÀvÀzÀ°èzÀÝ
¥ÀæªÀÄÄR CgÀ¸ÀÄ ªÀÄ£ÉvÀ£ÀUÀ¼ÉAzÀgÉ

ªÁ¸ÀÛªÀPÉÌ ºÀwÛgÀ / zÀÆgÀ

ªÁ¸ÀÛªÀPÉÌ ºÀwÛgÀ /zÀÆgÀ
ªÁ¸ÀÛªÀPÉÌ ºÀwÛgÀ / zÀÆgÀ
xx

3. ¸Àj GvÀÛgÀUÀ¼À£ÀÄß UÀÄgÀÄw¹j. ¥ÀPÀÌzÀ°è ‘
’ F aºÉß¬ÄAzÀ UÀÄgÀÄw¹.
3.1 £ÀªÀÄä zÉÃ±À¢AzÀ ªÀÄzsÁåºÀß 12 UÀAmÉUÉ £ÀÆåAiÀiÁQðUÉ ¥sÉÇÃ£ï ªÀiÁqÀÄªÀÅzÀÄ
CµÀÄÖ ¸ÀjAiÀiÁUÀ°QÌ®è J£ÀÄßvÁÛgÉ. KPÉAzÀgÉ,
3.2 JgÀqÀÄ §ÈºÀvï d®gÁ² ¸ÉÃgÀÄªÀ EPÀÌlÄÖ ¸ÀÜ¼ÀPÉÌ d®¸ÀA¢üAiÀiÁzÀgÉ, JgÀqÀÄ
§ÈºÀvï ¨sÀÆ¨sÁUÀUÀ¼ÀÄ ¸ÉÃgÀÄªÀ EPÀÌlÄÖ ¸ÀÜ¼À:
3.3 `ªÀÄÄRd¨sÀÆ«Ä' JA§ÄzÀÄ:

3.4 FUÉÎ ¸ÀÄªÀiÁgÀÄ 25 ªÀµÀðUÀ¼À »AzÉ ¨ÉAUÀ¼ÀÆgÀ°è ¥sÁå£ÀÄUÀ¼ÉÃ ¨ÉÃQgÀ°®è
JAzÀÄ ºÉÃ¼À¯ÁUÀÄwÛzÉ. CzÀPÉÌ PÁgÀt:

1. DUÀ C°è gÁºÀÄPÁ®«gÀÄvÀÛzÉ.
2. DUÀ C°è ªÀÄzsÀågÁwæ DVgÀÄvÀÛzÉ.
3. £ÀªÀÄä°è DUÀ ¸ÉSÉ EgÀÄvÀÛzÉ.
1. RAqÁvÀgÀ
2. £É®¸ÀA¢ü (E¸ÀÛªÀÄ¸ï)
3. ¨sÀÆ²gÀ
1. ªÀÄÄRåªÁVgÀÄªÀ ¨sÀÆ«Ä
2. E½eÁgÀÄ ¥ÀæzÉÃ±À
3. £À¢UÀ¼ÀÄ ¸ÀªÀÄÄzÀæ ¸ÉÃjPÉÆ¼ÀÄîªÀ°è
GAmÁUÀÄªÀ ºÉÆ¸À ¨sÀÆ«Ä
1. zÀÄ§ð® ªÀÄvÀÄÛ §æµÀÖvÉ¬ÄAzÀ PÀÆrzÀ
gÁdPÁgÀt
2. CwAiÀiÁzÀ £ÀUÀjÃPÀgÀt ªÀÄvÀÄÛ
PÉÊUÁjÃPÀgÀt
3. ªÁå¥ÁgÉÆÃzÀå«ÄUÀ¼À ºÀÄ£ÁßgÀ

4. ¸Àj vÀ¥ÀÅöà UÀÄgÀÄw¹j
- ¸Àj / vÀ¥ÀÅöà

4.1 ¨sÀÆUÉÆÃ®zÀ ªÉÄÃ¯É GvÀÛgÀzÀQëtªÁV J¼É¢gÀÄªÀ PÁ®à¤PÀ gÉÃSÉUÀ½UÉ gÉÃSÁA±À
J£ÀÄßvÁÛgÉ.
4.2 ¨sÁgÀvÀzÀ ªÀÄzsÀå ºÁzÀÄºÉÆÃUÀÄªÀ CPÁëA±ÀzÀ ºÉ¸ÀgÀÄ PÀPÁðlPÀ ªÀÈvÀÛgÉÃSÉ.

- ¸Àj / vÀ¥ÀÅöà

4.3 PÉÆ°èUÀÆ, SÁjUÀÆ AiÀiÁªÀ ªÀåvÁå¸ÀªÀÇ E®è.
4.4 ¥À£ÁªÀiÁ PÁ®ÄªÉ CgÀ©âÃ ¸ÀªÀÄÄzÀæ ªÀÄvÀÄÛ ªÉÄrlgÉÃjAiÀÄ£ï ¸ÀªÀÄÄzÀæUÀ¼À£ÀÄß ¸ÉÃj¸ÀÄvÀÛzÉ.

- ¸Àj / vÀ¥ÀÅöà
- ¸Àj / vÀ¥ÀÅöà

4.5 0 gÉÃSÁA±ÀªÀÅ VæÃ¤éZï£À°è EgÀÄªÀÅzÀÄ ¥ÁæPÀÈwPÀ ¤AiÀÄªÀÄ

- ¸Àj / vÀ¥ÀÅöà

5. PÉ¼ÀV£À ºÉÃ½PÉUÀ¼À PÀÄjvÀÄ ¤ªÀÄä C©ü¥ÁæAiÀÄUÀ¼À£ÀÄß ªÀåPÀÛ¥Àr¹.
M¦àUÉ

M¦àUÉ E®è

C©ü¥ÁæAiÀÄªÉÃ E®è

5.1 PÉÃAzÀæ ªÀÄvÀÄÛ gÁdå¸ÀgÀPÁgÀUÀ¼À ªÀÄzsÉå gÁdå¥Á®gÀ CUÀvÀå«®è.
5.2 ¨sÁgÀvÀzÀ £ÁåAiÀiÁAUÀ vÀÄA§ ¤zsÁ£ÀUÀwAiÀÄ°ègÀÄªÀÅzÀPÉÌ PÁgÀt
PÁAiÀiÁðAUÀªÉÃ!
5.3 UÁæªÀÄ¥ÀAZÁAiÀÄw ªÀÄlÖzÀ°è ¥ÀPÀëgÁdQÃAiÀÄ EgÀ¨ÁgÀzÀÄ.
5.4 EwÛÃaUÉ eÁjUÉ §gÀÄwÛgÀÄªÀ ²PÀët ºÀPÀÄÌ PÁAiÉÄÝ¬ÄAzÀ ²PÀët
PÉëÃvÀæzÀ°è£À ¥ÀæAiÉÆÃUÀ²Ã®vÉUÉ CrØAiÀiÁUÀ°zÉ.
5.5 gÁdQÃAiÀÄzÀ°è ªÀÄ»¼ÉAiÀÄgÀ ¸ÁÜ£À «ÄÃ¸À¯Áw ¸ÁªÀiÁfPÀ
ZÀ®£À²Ã®vÉAiÀÄ£ÀÄß GAlÄ ªÀiÁqÀÄªÀÅzÀQÌAvÀ gÁdQÃAiÀÄ ºÉÆAiÀiÁÝlPÉÌ
zÁjªÀiÁrPÉÆqÀÄvÀÛzÉ.
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Instrument 5: Student teachers’ Focus group discussion
Leading questions
1. What inputs did the college give you for teaching practice?
2. What more inputs do you require before going for teaching practice?
3. During your practice teaching and elsewhere, you must have observed children
playing/studying/working. What is your opinion on how children:
3.1

Learn

3.2 Express themselves
3.3 How can children’s creativity be nurtured?
3.4 Do you think children should be disciplined? Why or why not? If yes, then how?
3.5 Do you think children’s socio-cultural context has a bearing on how they learn? Can you
quote specific examples to substantiate your answer?

4. How are your lecturers preparing you for becoming a teacher?
5. What is your opinion about the D.Ed programme? (Do you think the programme is too lengthy
/ irrelevant / impractical?)

6. What were your views about teaching before joining the D.Ed programme? Did it change after
joining the programme? If yes, how?

7. How confident do you feel about activity based teaching/learning?

8. What are the skills you have developed so far to become an effective teacher?

9. Have you used computers? If yes, how many hours have you used? What have you used them
for?
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Instrument 6: Teacher Educators’ FGD
Leading questions

1. Why did you join this profession?

2. What are the gaps that you perceive in the D.Ed programme?

3. What is your opinion on available academic resources in your college/ neighborhood?

4. What is the academic support that you receive form the department / DIET/ other
agencies?

5. Do you discuss academic matters with your peers?

6. What is the nature and frequency of academic help you feel are required?

7. What measures are you taking to prepare your students to become primary school
teachers?

8. How can the D.Ed programme better cater to the needs of present-day schools?

9. How do you feel D.Ed students should be seated in classrooms?

10. What kind of resources do you think students need to become effective teachers?
xxiii

Instrument – 7
Issues to be discussed with Experts:
1.
2.
3.
4.
5.
6.

Teacher educators’ training
Role of DIETs in monitoring & feedback
Internship/Practice Teaching
Synergy
Curriculum revision
Co-ordination board
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List of Sample Colleges
Appendix - 2

Sl.No
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28
29
30
31
32

Name of the Institution
SLN TTI
RV TTI
SACRED HEART TTI
MY INSTITUTE D.Ed COLL
ST.TERESAS TTI
T.T.I FOR WOMEN
BASAVESWARA D.Ed COLL
DIET, BANGALORE RURAL
DIET, KOLAR
DIET
DIET, TUMKUR
SANTHOSH TEACHERS TRAINING INST. BANGARPET
SATHISH CHANDRA MEMORIAL D.Ed COLL
RCNC D.Ed COLLEGE
SRI ARAVINDA TTI
ANUGRAHA TTI
RAJAJINAGAR TCH COLLEGE (KTSU)
SRI SARVAGNA D.ED COLLEGE
MANJUNATHA TTI THALAGHATTAPURA
VIJAYATTI
KANAKA TEACHERS TRAINING INSTITUTE
EAST WEST
KRISHNA SAGARA D.Ed COLLEGE
S.K.T.TTI
AMITHA, TTI
SRI KAGINELE MAHASAMSTHANA TTI
CHRIST D.ED KAGALIPURA
NEHRU MEMORIAL TT COLLEGE
BES D.ED COLLEGE
PRAGATHI D.Ed COLLEGE, CHIKKABHALLAPURA
SRI SURYA D.Ed COLLEGE, CHIKKABHALLAPURA
SRI K.V. D.Ed COLLEGE, CHIKKABHALLAPURA

Bangalore Division
District
BANGALORE URBAN
BANGALORE URBAN
BANGALORE URBAN
BANGALORE URBAN
BANGALORE URBAN
SHIVAMOGGA
TUMKUR
BANGALORE RURAL
KOLAR
SHIVAMOGGA
TUMKUR
KOLAR
BANGALORE RURAL
BANGALORE RURAL
BANGALORE RURAL
BANGALORE URBAN
BANGALORE URBAN
BANGALORE URBAN
BANGALORE URBAN
BANGALORE URBAN
BANGALORE URBAN
BANGALORE URBAN
BANGALORE URBAN
BANGALORE URBAN
BANGALORE URBAN
BANGALORE URBAN
BANGALORE URBAN
BANGALORE URBAN
BANGALORE URBAN
CHIKKABALLAPURA
CHIKKABALLAPURA
CHIKKABALLAPURA

Category
A
A
A
A
A
A
A
G
G
G
G
U
U
U
U
U
U
U
U
U
U
U
U
U
U
U
U
U
U
U
U
U

33
34
35
36

37
38
39
40
41
42
43
44
45

SRI REVANASIDDESHWARA D.Ed COLLEGE
NALANDA D.Ed COLLEGE, JAGALURU
SRI. GURUKARIBASAVESWARA TTI
NETAJI TTI MALUR

MANASA D.Ed COLLEGE, MALUR
SHANTHINEKETHAN D.Ed COLLEGE
SREE NIRVANA SWAMY D.Ed COLLEGE
THE RURAL TTI
PRIYADARSHINI
BHARATHI TTI
HAZRATH MADAR SHAH(WAKF) D.Ed COLLEGE
S.V.S. D.Ed COLLEGE
INDIRA D.Ed COLLEGE

CHITRADURGA
DAVANAGERE
DAVANAGERE
KOLAR

U
U
U
U

KOLAR
RAMANAGAR
RAMANAGAR
RAMANAGAR
SHIVAMOGGA
TUMKUR
TUMKUR
TUMKUR
TUMKUR

xxv
U
U
U
U
U
U
U
U
U

Belgaum Division
46
47
48
49
50
51
52
53
54
55
56
57
58
59
60
61
62
63
64
65
66
67
68
69
70

VANITHA D.ED COLLEGE
SRI SIDDESHWARA D.ED, LACHANYA
GOVT. TTI, HUNGUND
SJG D.ED COLLEGE, GULEDGUDD
GURU BASAVA D.Ed COLLEGE, ILAKAL
SSG TTI, INCHAL
VIDYA PRASARK SAMITHI, RAMDURG
Y.V. SANGH'S , YAMAKANMARDI
SHRI S P MOOGI D.ED COLLEGE
KSR D.ED COLLEGE
SHRI VIVEKANANDA D.ED COLEGE
KRES D.ED COLLEGE, AINAPUR
ANJUMAN D.ED COLLEGE
LALBHADHURSHATRI D.Ed COLLEGE, NAVALGUND
YADEYUR SHIDDAIGESHWAR D.ED
A R D.ED COLLEGE
RAJEEV GANDHI P.Tr.T.COLLEGE
SHRI CHANNAPPA KUNNUR D.ED COLLEGE, SHIGGOAN
BASAVESHWAR D.Ed COLLEGE
TARALABALU, D.Ed COLLEGE
MILAN TTI, MUNDAGOD
M.G.V.C. TTI, MUDDEBIHAL
BLDEA D.ED COLLEGE
GVVS D.ED COLLEGE, NIDAGUNDI
ABHINAVA D.ED COLLEGE, BIJAPUR

DHARWAD
BIJAPUR
BAGALKOT
BAGALKOT
BAGALKOT
BELGAUM
BELGAUM
BELGAUM
BELGAUM
BELGAUM
BELGAUM
CHIKKODI
DHARWAD
DHARWAD
GADAG
GADAG
GADAG
HAVERI
HAVERI
HAVERI
KARWAR
BIJAPUR
BIJAPUR
BIJAPUR
BIJAPUR

Gulbarga Division

A
A
G
U
U
U
U
U
U
U
U
U
U
U
U
U
U
U
U
U
U
U
U
U
U

71
72
73
74

BELLARY TTI
SATYAM TTI
SHAHUMAHARAJ D.Ed COLLLEGE
SONIA GANDHI D.Ed COLLEGE

BELLARY
BELLARY
BELLARY
BELLARY

U
U
U
U
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75
76
77
78
79
80
81
82
83
84
85
86
87
88
89
90
91

INDIAN D.Ed INSTITUTE
ALBADAR D.ED INSTITUTE
GODUTHAI MAHILA SHIKSHAKARATTI
VES D.ED COLLEGE
CHANDRAKANTH PATIL MEMORIAL D.ED COLLEGE
MOTHER TERESA TTI
NUTANA VIDYALAYA D.ED COLLEGE
KEERTHI D.ED COLLEGE
CPM D.ED COLLEGE
DECCAN TRAINING INSTITUTE
GURUNANAK D.ED COLLEGE
SRI VEERABHADRESHWAR D.ED COLLEGE
EKALAVYA, BASAVAKALYAN TALUK
SRI SADGURU SIDDHAROODHA SWAMI D.ED COLLEGE
DR. S.B. AMARKHED TTI
DIET, YERMARAS
NANDINI D.ED COLLEGE

BELLARY
GULBARGA
GULBARGA
GULBARGA
GULBARGA
GULBARGA
GULBARGA
GULBARGA
GULBARGA
GULBARGA
BIDAR
BIDAR
BIDAR
BIDAR
RAICHUR
RAICHUR
RAICHUR

U
U
U
U
U
U
U
U
U
U
U
U
U
U
U
G
U

Mysore Division
92
93
94
95
96
97
98
99
100
101
102
103
104
105
106
107
108

J.S.S.T I FOR WOMEN
SRI HARINARAYANA SOMANI D.ED COLLEGE
SREE RAMACHANDRA TEACHER TRAINING COLLEGE
SUKRUTHA TTI, YELANDUR
BHARAT UNIVERSAL TTI
SVM GOWTHAMA D.ED
NDRK D.ED COLLEGE
SPOORTHI D.ED COLLEGE
PET COLLEGE
S.MUNESHWARA SHIVAYOGI
ADICHUNCHUNGIRI TRUST COLLEGE, H.D.KOTE
INDIRA D.ED COLLEGE
D.M. INSTITUTE OF TEACHERS EDUCATION
GOVT. MAHARANI’S D.ED COLLEGE
SMT RAMABAI AMBEDKAR D.ED COLLEGE
SKMK COLLEGE OF EDUCATION
SAMIRA D.ED COLLEGE

MYSORE
MYSORE
CHAMARAJANAGARA
CHAMARAJANAGARA
HASSAN
HASSAN
HASSAN
HASSAN
MANDYA
MANDYA (MADDUR)
MYSORE
MYSORE
MYSORE
MYSORE
MYSORE
MYSORE
MYSORE

A
A
U
U
U
U
U
U
U
U
U
U
U
G
U
U
U
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Appendix - 3

xxviii

xxix

xxx

xxxi

xxxii

Karnataka Jnana Aayoga
(Karnataka Knowledge Commission)
Government of Karnataka
nd
Room No. 219, 2 Floor, Vidhana Soudha Dr. B.R. Ambedkar Veedhi
Bangalore-560 233. Karnataka
Ph: 080-22033297. Fax: 080-22342695
Website: www.jnanaayoga.in

